
 

 

 



 

 

Year Reading 

R Reciprocal Reading Skills: 

Predict  
Use prior knowledge to support understanding 

➢ Talk about what they know about events or topics prior to reading when prompted. 
Make predictions 

➢ Anticipate – where appropriate – key events in stories 

Clarify  
Build a wide vocabulary  

➢ Talk with an adult about the meaning of unfamiliar words. 
➢ Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during role-play. 

Question  
Ask retrieval questions about a text 

➢ Ask questions to understand what has happened in stories read to them. 
Ask inferential questions 

➢  Ask questions to explore what characters say and do in stories read to them. 
Retrieve information from texts  

➢  Answer who, what, where and when questions about what they hear when listening to stories. 
Infer from what characters say and do 

➢  Answer how and why questions about a characters actions and feelings when listening to stories. 

Summarise  
Summarise understanding 

➢  Retell narratives and stories in their own words. 

Additional skills to cover across the year: 

Develop positive attitudes to reading 
➢  Enjoy listening to books read to them. 
➢ Handle books with care, turning the pages from front to back, one page at time, following the words from top to bottom and left to right. 

Develop and express their understanding 
➢  Orally express their understanding of a text. 

Visualise their understanding of what they have read 
➢  Demonstrate an understanding of stories through role play. 

Evaluate the text  
➢ Comment on their likes and dislikes.   

Identify main ideas and themes in a wide range of books and understand how these are developed over a text 
➢  Link familiar story themes to their own experiences. 



 

 

Make comparisons within and across texts 
➢  Compare events or topics in stories they have listened to. 

Demonstrate understanding of stories, poetry and plays through retelling and reciting orally   
➢  Use pictures, actions and words to learn and recite a simple version of a text. 

Identify how structure and presentation contribute to meaning  
➢  Identify the front cover, title and author. 
➢ Show an understanding of rhyme. 
➢ Recognise and use repeated phrases. 
➢ Identify characters, settings and key events in order. 

Non-fiction skills: 

Retrieve and record information from non-fiction texts 
➢  Orally recall information they have listened to about an event, character or topic. 

Identify how the structure and presentation of non-fiction texts contributes to meaning 
➢  To understand non-fiction books tell us real facts and fiction books are make-believe. 

Ask questions to find out 
➢ Pose questions and work with an adult to use texts to find answers. 

 

1 Reciprocal Reading Skills: 

Predict  
Use prior knowledge to support understanding 

➢ Discuss what they know about events or topics prior to reading. 
Make predictions 

➢ Use titles, cover pages, pictures and opening sections of texts to predict the content of unfamiliar stories and non-fiction texts.  

Clarify  
Use strategies to locate or infer the meaning of unfamiliar words 

➢ Speculate about the possible meanings of new or unfamiliar words met in reading. 
➢ Explain the meaning of the words they meet in a text. 

Build a wide vocabulary  
➢ Make collections of interesting words and use them when talking about books and stories. 

Use a dictionary effectively 
➢ Use simple dictionaries and begin to understand their alphabetical organisation. 

Identify how language contributes to meaning and how meaning is conveyed through the writer’s language choice 
➢ Explore the effect of patterned language or repeated words and phrases in familiar stories. 
➢ Identify and discuss some key elements of story language. 

Question  
Ask retrieval questions about a text 



 

 

➢ Ask questions to understand what has happened in stories read to them and those they have read. 
Ask inferential questions 

➢  Ask questions to explore what characters say and do in stories read to them and those they have read. 
Retrieve information from texts  

➢ Discuss characters’ appearance, behaviour and the events that happen to them, using details from the text. 
➢ Find specific information in simple texts read to them and those they’ve read.  

Infer from what characters say and do 
➢ Speculate about characters from what they say and do, e.g. when role playing parts or reading aloud.  
➢ Discuss what is suggested about a character from the way they act or how he/ she speaks. 

Summarise  
Summarise understanding 

➢  Mark significant incidents in a story or information in a non-fiction text. 

Additional skills to cover across the year: 

Develop positive attitudes to reading 
➢ Enjoy listening to books read to them. 
➢ Select books for personal reading (to read and listen to) and give reasons for choices 
➢ Discuss books they like and give reasons for choices. 

Develop and express their understanding 
➢  Discuss reasons why things happen in the texts they read or are read to them.  
➢ Express their understanding orally, and use words, illustrations and given formats to record their understanding. 

Skim, scan and read closely 
➢ Skim read to gain an overview of a page/ text by focusing on significant parts –names, captions, titles. 
➢ Scan the text to locate specific information – using titles, labels. 

Answer questions about a text and record their understanding 
➢   Match events to characters in narrative and detail and information to objects or topics in non- fiction texts. 

Justify their ideas about a text 
➢  Answer simple questions where they recall information from a text.   

Visualise their understanding of what they have read 
➢  Visualise what they have been reading, e.g. through drawing or acting out. 

Evaluate the text  
➢ Talk about aspects of the text that they like. 

Identify main ideas and themes in a wide range of books and understand how these are developed over a text 
➢  Pick out significant events, incidents or information that occur through a text.  
➢ Link familiar story themes to their own experiences, e.g. illness, getting lost, going away.  

Make comparisons within and across texts 



 

 

➢  Discuss and compare events or topics they have listened to and those they have read. 

Demonstrate understanding of stories, poetry and plays through retelling and reciting orally   
➢  Learn and recite simple poems and rhymes, with actions, and re-read them from the text.  

Identify how structure and presentation contribute to meaning  
➢ Identify and compare basic story elements, e.g. beginnings and endings in different stories.  
➢ Recite poems with predictable and repeating patterns, extending and inventing patterns and playing with rhyme. 

Non-fiction skills: 

Retrieve and record information from non-fiction texts 
➢ Find information in a text about an event, character or topic. 

Identify how the structure and presentation of non-fiction texts contributes to meaning 
➢ Discuss different ways pages from an information book can be laid out and how this is different from story books. 
➢ Note some of the features of non-fiction texts, including layout, contents, use of pictures, illustrations and diagrams. 

Ask questions to find out 
➢ Pose questions and use texts to find answers. 

Identify how language contributes to meaning in non-fiction texts 
➢ Discuss the language used in labels and captions. 
➢ Notice how language is used in instructional writing and recounts. 
➢ Discuss the meaning of significant words met in reading linked to particular topics. 

 

2 Reciprocal Reading Skills: 

Predict  
Use prior knowledge to support understanding 

➢ Link the events or topic from a text to their own experience and/ or information they know. 
➢ Recognise how books are similar to others they have read or heard. 

Make predictions 
➢ Make plausible predictions showing an understanding of the ideas, events or characters they are reading about. 
➢ Use immediate clues and what they have read already to make predictions about what is going to happen or what they will find out. 

Clarify  
Use strategies to locate or infer the meaning of unfamiliar words 

➢ Learn how to find the meaning of an unfamiliar word where this is explained in preceding or subsequent sentences or in a glossary. 
➢ Check whether a suggested meaning of an unfamiliar word makes sense in the context of the passage. 

Build a wide vocabulary  
➢ Develop understanding of words met in reading. 
➢ Speculate about the possible meaning of unfamiliar words they have read. 

Use a dictionary effectively 
➢ Use dictionaries to locate words by the initial letter. 



 

 

➢ Use terms such as definition. 
➢ Discuss the definitions given in dictionaries and agree which is the most useful in the context. 

Identify how language contributes to meaning and how meaning is conveyed through the writer’s language choice 
➢ Speculate about why an author might have chosen a particular word and the effect they were wanting to achieve, e.g. by considering alternative 

synonyms that might have been used. 
➢ Investigate traditional story language, e.g. story openers and endings, scene openers, language which signals a time shift or magical event. 

Question  
Ask retrieval questions about a text 

➢ Ask what, where, and when questions about a text to support and develop their understanding. 
Ask inferential questions 

➢  Ask questions to understand more about characters and events in narrative. 
Retrieve information from texts  

➢  Identify what is known for certain from the text about characters, places and events in narrative. 
➢ Give reasons why things happen where this is directly explained in the text.  

Infer from what characters say and do 
➢  Make inferences about characters from what they say and do, focusing on important moments in a text. 

Summarise  
Summarise understanding 

➢  Retell a story giving the main events. Retell some important information they’ve found out from a text.  
➢ Draw together information from across a number of sentences to sum up what is known about a character, event or idea. 

Additional skills to cover across the year: 

Develop positive attitudes to reading 
➢ Enjoy reading and listening to whole books. 
➢ Make choices for their personal reading (to read and listen to) from a selection of texts. 
➢ Justify their choice of books and their preferences from the books they have read or have had read to them. 

Annotate the text to support their understanding 
➢  Make simple notes on a text, e.g. underlining key words or phrases, adding headings etc. 

Develop and express their understanding 
➢ Discuss themes, plots, events and characters, comparing stories by the same and different authors.  
➢ Express and record their understanding of information orally, using simple graphics, or in writing. 

Skim, scan and read closely 
➢ Speculate about the meaning of the section or page by skim reading title, contents page, illustrations, headings and sub headings.  
➢ Scan pages to find specific information, using key words or phrases and headings.  
➢ Read sections of text more carefully, e.g. to answer a specific question. 

Answer questions about a text and record their understanding 



 

 

➢ Retrieve information from a text and re-present it in a variety of forms including by matching and linking information, ordering, tabulating and 
copying.  

➢ Use different formats (matching, ordering etc.) to answer questions on a text. 

Justify their ideas about a text 
➢ Answer simple retrieval and inference questions by making a point and supporting it with ‘evidence’ from a text. 

Visualise their understanding of what they have read 
➢ Use illustrations and simple formats such as flow charts or diagrams to re-present and explain a process or a series of events. 

Evaluate the text  
➢ Explain why they like a particular text. 

Identify main ideas and themes in a wide range of books and understand how these are developed over a text 
➢ Discuss familiar story themes that they have read or heard.  
➢ Give reasons why things happen or change over the course of a narrative. 

Make comparisons within and across texts 
➢ Identify, collect and compare common themes in stories and poems.  
➢ Make comparisons of characters and events in narratives.  

Demonstrate understanding of stories, poetry and plays through retelling and reciting orally   
➢  Learn, re-read and recite favourite poems, conveying meaning by taking account of punctuation. 

Identify how structure and presentation contribute to meaning  
➢ Identify and discuss story elements such as setting, events, characters, and the way that problems develop and get resolved.  
➢ Identify and discuss patterns of rhythm, rhyme, and other features which influence the sound of a poem.  

Non-fiction skills: 

Retrieve and record information from non-fiction texts 
➢ Locate information using title, contents, index, page numbers, illustrations, headings, sub headings etc. 
➢ Express and record their understanding of information orally, using simple graphics, or in writing. 

Identify how the structure and presentation of non-fiction texts contributes to meaning 
➢  Identify and explain the use of different organisational features in non-fiction texts, including alphabetical order, layout, illustrations, diagrams, 

captions, hyperlinks and bullet points. 
➢ Compare the information given about topics in non- fiction texts.  

Ask questions to find out 
➢ Pose and record questions prior to reading to find something out. 
➢ Ask follow up questions about the topics they’ve read about. 

Identify how language contributes to meaning in non-fiction texts 
➢  Notice some of the language features of non-fiction texts, e.g. direct language, the language of explanation, time connectives etc.  
➢ Speculate about the meaning of unfamiliar words in non-fiction texts and use glossaries effectively to help understanding. 

 

3 Reciprocal Reading Skills: 



 

 

Predict  
Use prior knowledge to support understanding 

➢ Link the events or topic from a text to their own experience and/ or information gathered. 
➢ Begin to make links to similar books they have read. 

Make predictions 
➢ Predict from what they have read or had read to them how incidents, events, ideas or topics will develop or be concluded. 
➢ Update and modify predictions about the events, characters or ideas in a text on a regular basis throughout their reading. 

Clarify  
Use strategies to locate or infer the meaning of unfamiliar words 

➢ Practise re-reading a sentence and reading on in order to locate or infer the meaning of unfamiliar words. 
➢ Discuss unfamiliar words and their possible meaning to clarify their understanding of a sentence or passage. 

Build a wide vocabulary  
➢ Identify where an author uses alternatives and synonyms for common or over used words and speculate about the shades of meaning implied. 

Use a dictionary effectively 
➢ Locate words in a dictionary by the first two letters. 
➢ Know the quartiles of the dictionary. 

Identify how language contributes to meaning and how meaning is conveyed through the writer’s language choice 
➢ Discuss authors’ choice of words and phrases that describe and create impact, e.g. adjectives and expressive verbs. 
➢ Discuss the language used to create significant aspects of a text, e.g. opening, build up, atmosphere, and how a writer implies as well as tells. 

Question  
Ask retrieval questions about a text 

➢ Clarify their understanding of events, ideas and topics by asking questions about them. 
Ask inferential questions 

➢ Ask questions to develop understanding of characters’ feelings and actions, or to understand significant details about a topic. 
Retrieve information from texts  

➢ Locate, retrieve and collect information from texts about significant or important elements or aspects (e.g. characters, events, topics). 
Infer from what characters say and do 

➢ Understand how what a character says or does impacts on other characters, or on the events described in the narrative.  
➢ Infer characters’ feelings in fiction. 

Summarise  
Summarise understanding 

➢ Retell main points of a story in sequence.  
➢ Identify a few key points from across a non- fiction passage. 

Additional skills to cover across the year: 

Develop positive attitudes to reading 
➢ Enjoy reading and listening to whole books. 



 

 

➢ Sustain their reading for enjoyment and to find out. 
➢ Extend the range of books read by browsing and selecting texts, including poetry, to read independently. 
➢ Discuss why they like particular books or authors with others, giving reasons. 

Annotate the text to support their understanding 
➢ Read and identify the main points or gist of the text, e.g. underlining or highlighting key words or phrases, listing key points, or marking important 

information. 
➢ Mark a text to identify unfamiliar words and ideas to be clarified or explored in discussion and subsequent re-reading. 

Develop and express their understanding 
➢ Express ideas and give opinions about stories and poems, identifying specific words and phrases to support their ideas.   
➢ Express and record their understanding of information orally, using simple graphics, or in writing. 

Skim, scan and read closely 
➢ Skim opening sentences of each paragraph to get an overview of a page or section of text.  
➢ Scan contents, indexes and pages to locate specific information accurately.  
➢ Identify sections of a text that they need to read carefully in order to find specific information or answer a question. 

Answer questions about a text and record their understanding 
➢ Use different formats to retrieve, record and explain information about what they have read in both fiction and non-fiction texts, e.g. flow charts, for 

and against columns, matrices and charts of significant information.  

Justify their ideas about a text 
➢ Re-read sections of texts carefully to find ‘evidence’ to support their ideas about a text. 
➢ Answer simple retrieval and inference questions by making a point and supporting it with ‘evidence’ from a text. 

Visualise their understanding of what they have read 
➢ Represent information gathered from a text as a picture or graphic, labelling it with material from the text. 

Evaluate the text  
➢ Say why they prefer one text to another. Begin to identify why one non- fiction text is more useful than another, according to their purpose. 

Identify main ideas and themes in a wide range of books and understand how these are developed over a text 
➢ Identify typical story themes, e.g. trials and forfeits, good and evil, weak over strong, wise and foolish.  
➢ Discuss how characters’ feelings, behaviour and relationships change over a text. 

Make comparisons within and across texts 
➢ Make comparisons between events in narrative or information texts on the same topic or theme.  
➢ Compare and contrast writing by the same author. 

Demonstrate understanding of stories, poetry and plays through retelling and reciting orally   
➢ Read, prepare and present poems and play scripts. 

Identify how structure and presentation contribute to meaning  
➢ Investigate the features of traditional stories – openings and endings, how events and new characters are introduced, how problems are resolved. 
➢ Distinguish between rhyming and non-rhyming poetry and comment on the impact of the poem’s layout. 



 

 

Non-fiction skills: 

Retrieve and record information from non-fiction texts 
➢ Take information from diagrams, flow charts and forms where it is presented graphically. 
➢ Express and record their understanding of information orally, using simple graphics, or in writing. 

Identify how the structure and presentation of non-fiction texts contributes to meaning 
➢ Identify how different non-fiction texts are organised.  
➢ Use the organisational features of non-fiction texts in their own reading and research. 
➢ Explain how the organisational features of non-fiction texts support the reader in finding information or researching a topic. 

Ask questions to find out 
➢ Prepare and list questions as the basis for enquiry and decide which are the most important to follow up. 

Identify how language contributes to meaning in non-fiction texts 
➢ Begin to identify some of the language differences between fiction and non-fiction texts. 
➢ Develop their understanding of key words met in reading non-fiction texts. 

 

4 Reciprocal Reading Skills: 

Predict  
Use prior knowledge to support understanding 

➢ Link what they’ve read in a text to what they know, their experience and that of others, and their experience of reading similar texts. 
Make predictions 

➢ Use information about characters to make plausible predictions about their actions. 
➢ Make predictions about a text based on prior knowledge of the topic, event or type of text.  
➢ Modify predictions as they read on. 

Clarify  
Use strategies to locate or infer the meaning of unfamiliar words 

➢ Identify unfamiliar vocabulary in a text and adopt appropriate strategies to locate or infer the meaning, including re-reading surrounding sentences 
and/ or paragraphs to identify an explanation or develop a sensible inference  (E.g. by identifying root words and derivatives, using the context and 
syntax, or using aids such as glossaries or dictionaries). 

Build a wide vocabulary  
➢ Identify where unfamiliar words are not explained in the text and where a dictionary needs to be used to understand them. 
➢ Consider a writer’s use of specific and precise nouns, adjectives, verbs and adverbs and discuss the meanings conveyed. 

Use a dictionary effectively 
➢ Investigate the meaning of technical or subject specific words they meet in their reading. 
➢ Locate words in a dictionary by the third and fourth place letters. 
➢ Use the quartiles of the dictionary efficiently to locate words quickly. 

Identify how language contributes to meaning and how meaning is conveyed through the writer’s language choice 



 

 

➢ Understand how writers use figurative and expressive language to create images and atmosphere and to hint at and suggest ideas and information in 
order to capture interest, e.g. how they use language to set scenes, or create moods, arouse expectations, build tension, describe attitudes or 
emotions. 

➢ Discuss the meaning of similes and other comparisons they have read. 

Question  
Ask retrieval questions about a text 

➢ Identify elements of a text which they do not understand and ask questions about it.   
Ask inferential questions 

➢ Ask questions to clarify their understanding of what is implied about main ideas, themes and events in texts they have read. 
Retrieve information from texts  

➢ Identify and discuss key sentences and words in texts which convey important information about characters, places, events, objects or ideas. 
➢ Pick out key sentences and phrases that convey important information. 

Infer from what characters say and do 
➢ Deduce the reasons for the way that characters behave from scenes across a short story. 

Summarise  
Summarise understanding 

➢ Summarise a sentence or paragraphs by identifying the most important elements. 
➢ Make brief summaries at regular intervals when reading, picking up clues and hints as well as what is directly stated. 

Additional skills to cover across the year: 

Develop positive attitudes to reading 
➢ Enjoy reading and listening to whole books. 
➢ Read independently complete short texts and sections from information books. 
➢ Develop their reading stamina as they read longer texts. 
➢ Describe and review their reading habits. 

Annotate the text to support their understanding 
➢ Mark texts to identify vocabulary and ideas which they need to clarify.  
➢ Mark a text by highlighting or adding headings, underlining or noting words or sentences, and adding notes where helpful. 

Develop and express their understanding 
➢ Understand and comment on ideas introduced in a passage or section they’ve read, drawing on evidence from the text to do so. 
➢  Compare and contrast stories, justifying their preferences and opinions. 

Skim, scan and read closely 
➢ Skim read a text to get an overview of it, scan for key words, phrases and headings.  
➢ Decide which sections of text to read more carefully to fulfil a particular purpose, e.g. to summarise a text. 

Answer questions about a text and record their understanding 
➢ Answer retrieval and inferential questions both orally and in writing, by making a point, and explaining it. 
➢ Answer questions on a text using different formats (matching, ordering, tabulating, etc.). 



 

 

Justify their ideas about a text 
➢ Support their ideas about a text by quoting or by paraphrasing from it. 

Visualise their understanding of what they have read 
➢ Visualise the information they have read about, e.g. by mapping, illustrating, representing information graphically, and acting out.  
➢ Use information from the text to justify their visual representations. 

Evaluate the text  
➢ Identify aspects or features that make a text entertaining, informative or useful. 

Identify main ideas and themes in a wide range of books and understand how these are developed over a text 
➢ Identify social, moral or cultural issues or themes in stories, e.g. the dilemmas faced and dealt with by characters or the moral of the story.  
➢ Link cause and effect in narratives and recounts.  

Make comparisons within and across texts 
➢ Collect information to compare and contrast events, characters or ideas.  
➢ Compare and contrast books and poems on similar themes. 

Demonstrate understanding of stories, poetry and plays through retelling and reciting orally   
➢ Choose and prepare stories, poems and play scripts for performance, identifying appropriate expression, tone, volume and use of voices and other 

sounds.  
➢ Rehearse and improve their performance when reading texts aloud, in order to demonstrate their understanding.   

Identify how structure and presentation contribute to meaning  
➢ Explore narrative order (introduction, build up, crisis, resolution, and conclusion) and how scenes are built up and concluded through description, 

action and dialogue. 
➢ Identify different patterns of rhyme and verse in poetry, e.g. choruses, rhyming couplets, alternate line rhymes and read these aloud effectively. 

Non-fiction skills: 

Retrieve and record information from non-fiction texts 
➢ Pick out key sentences and phrases that convey important information. 
➢ Take information from diagrams, flow charts and forms where it is presented graphically 
➢ Collect information from different sources and present it in a simple format e.g. chart, poster, diagram. 

Identify how the structure and presentation of non-fiction texts contributes to meaning 
➢ Identify the main features of non-fiction texts (both print and computer based) including headings, captions, lists, bullet points and understand how 

to use to find information efficiently. 

Ask questions to find out 
➢ Prepare for and carry out factual research by reviewing what is known, what needs to be found out, what resources are available and where to 

search. 

Identify how language contributes to meaning in non-fiction texts 
➢ Investigate the language features of different sorts of non-fiction texts. 
➢ Investigate the meaning of technical or subject specific words, e.g. by reading the text explanation or using a glossary or dictionary. 



 

 

Identify main ideas and themes in a wide range of books and understand how these are developed over a text 
➢ Explain how ideas are developed in non-fiction texts.   

 

5 Reciprocal Reading Skills: 

Predict  
Use prior knowledge to support understanding 

➢ Use background knowledge or information about the topic or text type to establish expectations about a text. 
➢ Compare what is read to what was expected. 

Make predictions 
➢ Learn to anticipate events based on their own experience, what has been read so far and knowledge of other similar texts.  
➢ Discuss the plausibility of their predictions and the reason for them. 
➢ Make regular and increasingly plausible predictions as they read, modifying their ideas as they read the next part of the text. 

Clarify  
Use strategies to locate or infer the meaning of unfamiliar words 

➢ Identify when they do not understand the vocabulary used in a text and need to clarify the meaning. 
➢ Give increasingly precise explanations of word meanings that fit with the context of the text they are reading. 
➢ Check the plausibility and accuracy of their explanation or inference of the word meaning. 

Build a wide vocabulary  
➢ Distinguish between everyday word meanings and their subject specific use, e.g. the specific meaning of force in scientific text. 

Use a dictionary effectively 
➢ Use dictionaries effectively to locate word meanings and other information about words, e.g. by using alphabetical order, understanding 

abbreviations, determining which definition is the most relevant to the context. 
➢ Use a dictionary to check a suggested meaning. 

Identify how language contributes to meaning and how meaning is conveyed through the writer’s language choice 
➢ Identify and discuss idiomatic phrases, expressions and comparisons (metaphors, similes and embedded metaphors) met in texts, considering why 

authors might have used them. Consider the language used in a text and pick up the implications and associations being made by the writer.   
➢ Investigate how writers use words and phrases for effect, e.g. to persuade, to convey feelings, to entice a reader to continue. 

Question  
Ask retrieval questions about a text 

➢ Ask questions to clarify their understanding of words, phrases, events and ideas in different texts. 
Ask inferential questions 

➢ Recognise where they don’t understand why something happens in a text and ask questions to clarify their understanding.   
Retrieve information from texts  

➢ Establish what is known about characters, events and ideas in narrative and non-fiction texts, retrieving details and examples from the text to back up 
their understanding or argument. 

Infer from what characters say and do 
➢ Understand what is implied about characters and make judgements about their motivations and attitudes from the dialogue and descriptions. 



 

 

Summarise  
Summarise understanding 

➢ Make regular, brief summaries of what they’ve read, identifying the key points.  
➢ Summarise a complete short text or substantial section of a text.  
➢ Summarise what is known about a character, event or topic, explain any inferences and opinions by reference to the text. 

Additional skills to cover across the year: 

Develop positive attitudes to reading 
➢ Enjoy listening to texts read to them. 
➢ Read favourite authors and choose books to read on the recommendation of others. 
➢ Plan personal reading goals which reflect their interests and extend their range. 
➢ Talk about books referring to details and example in the text. 

Annotate the text to support their understanding 
➢ Annotate a text to identify to identify key information or identify elements they don’t understand or want to revisit or explore further.  
➢ Note key points of what has been read, using simple abbreviations, diagrams or other simple marking system. Use these as the basis of follow up and 

discussion if appropriate. 

Develop and express their understanding 
➢ Contribute to a discussion where a group explore their understanding of a topic raised through reading. 
➢ Discuss and comment on texts, and present their ideas in appropriate and helpful formats, including graphically. 

Skim, scan and read closely 
➢ Locate information accurately through skimming to gain an overall sense of the text. 
➢ Scan a text to gain specific information.  
➢ Use the skills of skimming and scanning to identify sections of text to read more carefully and re-read/ read on as appropriate. 

Answer questions about a text and record their understanding 
➢ Use different formats to capture, record and explain information about what they have read, e.g. flow charts, for and against columns, matrices and 

charts of significant information.  
➢ Recognise different types of comprehension questions (retrieval/ inferential) and know whether the information required to answer will be explicitly 

stated or implied in the text.  
➢ Vary the reading strategies they use to answer questions, depending on the different types asked.  
➢ Answer questions by explaining their ideas orally and in writing, including questions requiring open- ended responses. 

Justify their ideas about a text 
➢ Evaluate a book or section of it, referring to details and examples in a text to back up their judgement and support their reasoning. 
➢ Identify and summarise evidence from a text to support a hypothesis. 

Visualise their understanding of what they have read 
➢ Represent information from a text graphically.  
➢ Comment on the illustrations and graphic representations they encounter in texts, linking their comments back to the text itself. 

Evaluate the text  



 

 

➢ Analyse the features of engaging or useful texts e.g. effective openings or endings, the presentation and resolution of problems (in narratives), clarity 
and enthusiasm for a topic in non-fiction. 

Identify main ideas and themes in a wide range of books and understand how these are developed over a text 
➢ Begin to distinguish between plot events/ details and the main themes in the texts they read.  
➢ Identify how ideas and themes are explored and developed over a text, e.g. how a story opening can link to its ending or how characters change over 

a narrative.  

Make comparisons within and across texts 
➢ Make comparisons between the ways that different characters or events are presented.  
➢ Compare the way that ideas or themes are presented in different texts or in different versions (including in other media, e.g. film) of the same text. 

Demonstrate understanding of stories, poetry and plays through retelling and reciting orally   
➢ Distinguish in reading aloud a story, poem or play script, between the narrator and characters, and between different characters.  
➢ Read, rehearse, evaluate and modify a performance of a story, poem or play script to convey meaning and emotion. 

Identify how structure and presentation contribute to meaning  
➢ Compare the structure of different stories to discover how they differ in pace, build up, sequence, complication and resolution. 
➢ Read poems by significant poets and identify what is distinctive about the style or presentation of their poems. 

Non-fiction skills: 

Retrieve and record information from non-fiction texts 
➢ Locate information confidently and efficiently, using the full range of the information being read, including information presented graphically. 
➢ Use different formats to capture, record and explain information about what they have read, e.g. flow charts, for and against columns, matrices and 

charts of significant information. 

Identify how the structure and presentation of non-fiction texts contributes to meaning 
➢ Identify the features of different non-fiction texts, e.g. recounts, instructions, explanations, persuasive writing and argument, including content, 

structure, vocabulary, style, layout and purpose.  
➢ Discuss the way that writers of non-fiction match text structure to their intentions. 

Ask questions to find out 
➢ Prepare for research by identifying what they already know and what they need to find out. 
➢ Plan their inquiry or research in the light of these questions. 
➢ Adapt their questions as they read. 

Identify how language contributes to meaning in non-fiction texts 
➢ Investigate the use of language in different types of information text, e.g. words and phrases which signal a point of view in persuasive texts, how 

encyclopaedia convey authority. 
➢ Compare the explanations or definitions given for technical or subject specific words and phrases in non-fiction texts. 

Identify main ideas and themes in a wide range of books and understand how these are developed over a text 
➢ Explain how a detailed picture can emerge from a non-fiction text by examining different aspects of the topic. 

Distinguish between fact and opinion 



 

 

➢ In persuasive writing and other texts investigate how language is used to present opinion.  
➢ Distinguish between fact, opinion and fiction in different texts, e.g. biography, autobiography, argument. 

 

6 Reciprocal Reading Skills: 

Predict  
Use prior knowledge to support understanding 

➢ Comment on what they have read and compare this to what they expected to read, e.g. in relation to events, ideas etc.  
➢ Make comparisons between a text and others they have read. 

Make predictions 
➢ Make predictions, discussing the reasoning behind them, drawing on their knowledge of the world, from reading other similar texts and what they 

read earlier in the text.  
➢ Compare their predictions with the events that occurred and consider why their predictions were accurate, plausible, or off the mark. 
➢ Make plausible predictions and explain what they are basing them on.  
➢ Discuss how and why they need to modify their predictions as they read on. 

Clarify  
Use strategies to locate or infer the meaning of unfamiliar words 

➢ Check the plausibility and accuracy of their explanation of, or inference about, a word meaning. 
➢ Identify when they do not understand the vocabulary used in a text and apply appropriate strategies (re – reading, reading on, using the context, 

knowledge of syntax or word roots) to clarify the meaning. 
Build a wide vocabulary  

➢ Collect unfamiliar vocabulary from texts they have read, define meanings and use the vocabulary when recording ideas about the text. 
➢ Collect and define technical vocabulary met in other subjects, e.g. developing subject or topic glossaries. 

Use a dictionary effectively 
➢ Use dictionaries, glossaries and other alphabetically ordered texts confidently and efficiently in order to locate information about words met in 

reading. 
➢ Identify the most appropriate meaning of a word used in a text from alternative definitions given in a dictionary. 

Identify how language contributes to meaning and how meaning is conveyed through the writer’s language choice 
➢ Identify and discuss idiomatic phrases, expressions and comparisons (metaphors, similes and embedded metaphors) met in texts, using an 

appropriate technical vocabulary.  
➢ Identify the hints and suggestions that writers make through their choices of words and phrases and the associations these evoke, e.g. about 

characters, events or ideas. 
➢ Consider how authors have introduced and extended ideas about characters, events or topics through the language choices and the way they have 

developed them.  
➢ Comment critically on how a writer uses language to imply ideas, attitudes and points of view. 

Question  
Ask retrieval questions about a text 

➢ Ask questions to clarify their understanding of words, phrases, events and ideas in different texts. 



 

 

Ask inferential questions 
➢ Ask questions to clarify and explore their understanding of what is implied in the text. 

Retrieve information from texts  
➢ Use evidence from across a text to explain events or ideas.  
➢ Identify similarities and differences between characters, places, events, objects and ideas in texts.  
➢ Retrieve information from texts and evaluate its reliability and usefulness. 

Infer from what characters say and do 
➢ Understand what is implied about characters through the way they are presented, including through the use of a narrator or narrative voice, 

explaining how this influences the readers’ view of characters. 

Summarise  
Summarise understanding 

➢ Make regular, brief summaries of what they’ve read, linking their summary to previous predictions about the text.  
➢ Update their ideas about the text in the light of what they’ve just read.  
➢ Summarise ‘evidence’ from across a text to explain events or ideas. 
➢  Summarise their current understanding about a text at regular intervals. 

Additional skills to cover across the year: 

Develop positive attitudes to reading 
➢ Enjoy listening to texts read to them. 
➢ Sustain their reading of longer and more challenging texts to develop their reading stamina. 
➢ Discuss their personal reading with others and articulate their personal response to their reading, identifying how and why a text affects the reader. 

Annotate the text to support their understanding 
➢ Identify and mark aspects of a text which are unclear in order to discuss or revisit on a second reading. 
➢  As they read, identify, mark and annotate extracts which they think are significant to understanding characters, events or ideas or an author’s point 

of view or use of language, adding a commentary where this is helpful. 

Develop and express their understanding 
➢ Contribute constructively to a discussion about reading, responding to and building on the views of others.  
➢ Comment critically, orally, in writing and using graphics where necessary to support them, on the impact of books they have read.   

Skim, scan and read closely 
➢ Evaluate the value of a text for an identified purpose, drawing on information acquired by skimming and scanning.  
➢ Read carefully sections of texts to research information and to answer questions. 

Answer questions about a text and record their understanding 
➢ Recognise different types of comprehension questions (retrieval/ inferential) and know whether the information required for the answer will be 

explicitly stated or implied in the text.  
➢ Vary the reading strategies they use and mode of answering according to what is expected of them by the question.  
➢ Use confidently the different formats (matching, ordering etc.) to answer questions on a text.  
➢ Answer questions by explaining their ideas orally and in writing. 



 

 

➢ Record details retrieved from the text about characters, events and ideas, e.g. by making a comparisons table, true or false grid etc.  

Justify their ideas about a text 
➢ Identify material from texts to support an argument, know when it is useful to quote directly, paraphrase or adapt.  
➢ Identify and summarise evidence from a text to support a hypothesis. 

Visualise their understanding of what they have read 
➢ Re-present information from a text graphically.  
➢ Comment on the illustrations and graphic representations they encounter in texts, linking their comments back to the text itself. 

Evaluate the text  
➢ Identify the features that make some texts more effective than others. 

Identify main ideas and themes in a wide range of books and understand how these are developed over a text 
➢ Understand how a writer develops themes, ideas or points of view over a text.  
➢ Identify how the narrative or author’s voice influences the reader’s point of view and frames their understanding.  
➢ Discuss how this can change over the course of a text. 

Make comparisons within and across texts 
➢ Make comparisons and draw contrasts between different elements of a text and across texts.  
➢ Compare and contrast the work of a single author.  
➢ Investigate different versions of the same story or different books on the same topic, identifying similarities and differences. 

Demonstrate understanding of stories, poetry and plays through retelling and reciting orally   
➢ Read aloud different texts, including poetry and prose, discussing and drawing out similarities and relationships of theme, format and language.  
➢ Read aloud to interpret poems or stories where meanings are conveyed directly and implied, varying the performance to convey meaning to an 

audience. 

Identify how structure and presentation contribute to meaning  
➢ Understand aspects of narrative structure, e.g. how paragraphs build up a narrative, how chapters or paragraphs are linked together. 
➢ Analyse how the structure or organisation of a poem supports the expression of moods, feelings and attitudes. 

Non-fiction skills: 

Retrieve and record information from non-fiction texts 
➢ Evaluate texts for their reliability and usefulness when researching a topic. 
➢ Record important details retrieved from a text using an appropriate format e.g. by making a comparisons table. 

Identify how the structure and presentation of non-fiction texts contributes to meaning 
➢ Understand and explain how different conventions and presentational features are used across a range of information or non-narrative texts.  
➢ Compare different types of information texts, including texts which are a mix of text types or were written for a number of purposes simultaneously, 

and identify differences in the way that they are structured. 

Ask questions to find out 
➢ Locate resources for a specific research task, identifying key questions to be investigated, the usefulness of the information source, and deciding how 

best to record and present the information. 



 

 

➢ Refine research questions in the light of initial findings. 

Identify how language contributes to meaning in non-fiction texts 
➢ Discuss the way that writers of non-fiction match language and text structure to their intentions - to amuse, persuade etc.  
➢ Explain and use accurately the subject specific vocabulary used in different non-fiction texts. 

Identify main ideas and themes in a wide range of books and understand how these are developed over a text 
➢ In non- fiction texts, distinguish between explicit and implicit points of view and discuss how the sense of the writer can develop over a text, e.g. in 

autobiographies. 

Distinguish between fact and opinion 
➢ In autobiography and biographical writing, and in texts written for mixed purposes (e.g. leaflets that are both information giving and persuasive), 

distinguish between fact, opinion and fiction. 
➢ In non-fiction texts distinguish between explicit and implicit points of view. 

 

 



 

 

 



 

 

Year Writing 

R Comprehension – 
Handling books 
Using pictures to retell 
Answering questions 
Making up stories 
Story Maps and Mountains 
Sequencing 
Summerise – I will identify the main themes/ideas 
I will say what the book is about based on my knowledge of texts and cluses given 
Identify the main points 
Identify what the author is telling me 
Word Reading – 
Phase 3 phonics 
Blending and segmenting cvc, cvcc, ccvc 
Word Reading cvc,cvcc,ccvc and tricky words 
Phonetically plausible attempts 
Recognising Punctuation 
Writing – 
Story writing, writing sentences 
Plausible attempts at word writing, caption writing, simple sentences 
Using tricky and common exception words 
Punctuation 
Using taught knowledge to recall 

 

1 The Royal Family 
Text type writing – Non-chronological report. Spelling: Phonics – Letters and Sounds - continued groups. 
Handwriting practice linked to phonics.   
Grammar: creating tenses – present and past –d/-ed 
Punctuation of sentences – using question marks. 
FS, CL and CL for names – writing and punctuation sentences accurately. 

 

2 Julie Andrews  
Text type writing – Letter – job application or an advertisement for a nanny. 
Spelling – Spell topic words linked to person. 
Spell H/F words.  (Continue phonics learning – wider GPCs) 



 

 

No Nonsense Spelling Summer Term Two 
Handwriting practice linked to phonics. 
 
Grammar – be able to use modal verbs: should/must. 
Use capital letters for names. 
Use subordinating conjunctions: because, if, when to create complex sentences.  Separate clauses with comma when sub. conjunction is used as the opener. 
Use co-ordinating conjunctions. 
Punctuate sentences with capital letters and full stops. 
Use adjectives to create expanded noun phrases in descriptions of nanny requirements. 
Use commas in lists of adjectives. 
Use fronted adverbs with commas. 

 

3 Year Three  
Victoria and Albert 
Text type writing: Letter or diary piece in role. 
Organisational features of letter or diary. 
Writing in paragraphs: when to change. 
Shared writing:  model letter/diary by teacher.  Discuss layout and features. 
 
Spelling: homophones revision. 
Use of possessive apostrophe – singular nouns and plural nouns e.g. women’s, children’s, men’s. 
Spelling patterns following programme.   
No Nonsense Spelling Summer Term Two 
Handwriting practice linked to spelling. 
 
Grammar:  use of the perfect form. 
Use pronouns to avoid repetition. 
Use co-ordinating and subordinating conjunctions. 
Fronted adverbials – commas. 
Expansion to add detail – including prepositional phrases (time and place). 
 

4 Year Four 
Neil Armstrong 
Text type writing: TV or radio commentary on the Moon-landing. 
Organisational features of a script.  (Higher-level – find an actual example of a radio and TV script.) 
Writing in paragraphs: how to build around a theme; when to change. 



 

 

Shared writing:  model letter/diary by teacher.  Discuss layout and features. 
Model planning and structuring of paragraphs. 
 
Spelling: homophones revision. 
Use of possessive apostrophe – plurals. 
Spelling patterns following programme.   
No Nonsense Spelling Summer Term Two  
Handwriting practice linked to spelling. 
Grammar:  use of the perfect form. 
Use pronouns to avoid repetition. 
Use co-ordinating and subordinating conjunctions. 
Fronted adverbials – commas. 
Expansion to add detail – including prepositional phrases (time and place). 
Basic punctuation: FS, CL, ? and ! must be in place. 
Inverted commas and punctuation of direct speech – quotes. 
 

5 Year Five 
Nelson Mandela 
Text type writing: Biography 
Persuasive Letter 
Organisational features of biographies and letters. 
 
Topic vocabulary. 
Writing in paragraphs: how to build around a theme; when to change. 
Shared writing:  model letter/diary by teacher.  Discuss layout and features. 
Model planning and structuring of paragraphs. 
Spelling: homophones revision. 
Spelling words with silent letters. 
Use prefixes and suffixes to change the meaning or function of a word – learn rules for doing so. 
No Nonsense Spelling Summer Term Two 
Handwriting practice linked to spelling. 
 
Grammar:  use of the present perfect form and the past perfect. 
Use pronouns to avoid repetition. 
Use a variety of sentence forms: simple, compound and complex. (Complex may include relative clauses) 
Vary conjunction use, co-ord and subord. 



 

 

Separate fronted adverbials from clauses (with commas). 
Use expansion before and after nouns to add details (adjectives, prepositional phrases) 
Use modal verbs of obligation and possibility. 
Use a colon to produce a list. 
Punctuate bullet-points accurately and consistently. 
Basic punctuation: FS, CL, ? and ! must be in place. 
Inverted commas and punctuation of direct speech – quotes. 
 

6 Year Six 
SOE Operatives 
Spies – Alex Rider Russia       Text type writing: Persuasion 
Discussion 
 
Topic vocabulary 
Writing in paragraphs: how to build around a theme; when to change. 
Shared writing:  model letter by teacher – different topic.  Discuss layout and features. 
AFOREST features of persuasion. 
Model planning and structuring of paragraphs. 
Persuade PM – Huawei – should they be allowed control of 5G network?  Pros and cons. 
Debate. 
Construct argument. 
Write the letter. 
 
Spelling: homophones revision: basic and higher-level 
Spelling words with silent letters. 
Use prefixes and suffixes to change the meaning or function of a word – learn rules for doing so i.e. 
verbs – nouns – adjectives – adverbs: use morphology and etymology to change words. 
No Nonsense Spelling Summer Term Two 
Handwriting practice linked to spelling. 
 
Grammar: revise verb tenses. 
Revise pronoun types and use. 
Formal register 
Subjunctive mood 
Use a variety of sentence forms: simple, compound and complex. 
Relative clauses and relative pronouns. 



 

 

Vary conjunction use, co-ord and subord. 
Separate fronted adverbials and adverbial clauses from main clauses (with commas). 
Use expansion before and after nouns to add details (adjectives, prepositional phrases) 
Use modal verbs of obligation and possibility. 
Use colons and semi-colons to separate main clauses. 
Punctuate bullet-points accurately and consistently. 
Basic punctuation: FS, CL, ? and ! must be in place. 
Inverted commas and punctuation of direct speech – quotes. 

 

  



 

 

Year Maths 

R Number –   
Quantities – Addition and subtraction  
Signs and symbols  
Recite number bonds to 10   
Doubling and subtraction facts  
Time  
Money  
 
Numerical Patterns  
Written number problems  
Comparing quantities up to 10  
Odds evens  
Doubling and subtraction facts 

 

1 (Within 100) 
count to and across 100, forwards and backwards, beginning with 0 or 1, or from any given number  

 
count, read and write numbers to 100 in numerals; count in multiples of twos, fives and tens  
 
given a number, identify one more and one less  
 
identify and represent numbers using objects and pictorial representations including the number line, and use the language of: equal to, more than, less than 
(fewer), most, least 
 
recognise and know the value of different denominations of coins and notes 
 
sequence events in chronological order using language [for example, before and after, next, first, today, yesterday, tomorrow, morning, afternoon and evening]  
 
recognise and use language relating to dates, including days of the week, weeks, months and years  
 
tell the time to the hour and half past the hour and draw the hands on a clock face to show these times. 
 
measure and begin to record the following: time (hours, minutes, seconds) 
 



 

 

2 Choose and use appropriate standard units to estimate and measure length/height in any direction (m/cm); mass (kg/g); temperature (°C); capacity (litres/ml) to 
the nearest appropriate unit, using rulers, scales, thermometers and measuring vessels. 
 
Compare and order lengths, mass, volume/capacity and record the results using >, < and =. 
 
Investigations 
 

3  
Recognise angles as a property of shape or a description of a turn.  
 
Identify right angles, recognise that two right angles make a halfturn, three make three quarters of a turn and four a complete turn; identify whether angles are 
greater than or less than a right angle.   
 
Identify horizontal and vertical lines and pairs of perpendicular and parallel lines. 
 
 Draw 2-D shapes and make 3-D shapes using modelling materials.  
 
Recognise 3-D shapes in different orientations and describe them. 
 
Measure, compare, add and subtract: lengths (m/cm/mm); mass (kg/g); volume/capacity (l/ml). 

4 Identify acute and obtuse angles and compare and order angles up to two right angles by size.  
 
Compare and classify geometric shapes, including quadrilaterals and triangles, based on their properties and sizes.  
 
Identify lines of symmetry in 2-D shapes presented in different orientations.  
 
Complete a simple symmetric figure with respect to a specific line of symmetry. 
 
Describe positions on a 2D grid as coordinates in the first quadrant.  
 
Plot specified points and draw sides to complete a given polygon.  
 
Describe movements between positions as translations of a given unit to the left/ right and up/ down. 

5 Identify, describe and represent the position of a shape following a reflection or translation, using the appropriate language, and know that the shape has not 
changed.  
 



 

 

Convert between different units of metric measure [for example, km and m; cm and m; cm and mm; g and kg; l and ml].  
 
Understand and use approximate equivalences between metric units and common imperial units such as inches, pounds and pints. 
 
 Solve problems involving converting between units of time. 
 
Estimate volume [for example using 1cm3 blocks to build cuboids (including cubes)] and capacity [for example, using water].  
 
Use all four operations to solve problems involving measure. 

6  
Illustrate and name parts of circles, including radius, diameter and circumference and know that the diameter is twice the radius.   
 
Interpret and construct pie charts and line graphs and use these to solve problems.  
 
Calculate the mean as an average. 

 
  



 

 

Year Science 

R Pirates 
Range 4 
Enjoys playing with small world reconstructions, building on first-hand experiences, e.g. visiting farms, garages, train tracks, walking by river or lake 
 
Tell stories about places and journeys. 
Range 5  
Arouse awareness of features of the environment in the setting and immediate local area, e.g. make visits to shops or a park. 
Use conversation with children to extend their vocabulary to help them talk about their observations and to ask questions. 
Ensure adults know and use the widest vocabulary that they can, e.g. using the correct name for a plant or geographical feature. 

Range 6 
 
Looks closely at similarities, differences, patterns and change in nature 
 
Knows about similarities and differences in relation to places, objects, materials and living things 
 
Talks about the features of their own immediate environment and how environments might vary from one another  
 
Makes observations of animals and plants and explains why some things occur, and talks about changes 
 
Help children to find out about the environment by talking to people, examining photographs and simple maps and visiting local places. 
Provide stimuli and resources for children to create simple maps and plans, paintings, drawings and models of observations of known and imaginary landscapes. 
Ideas: 
Focus on animals in the sea. What animals may be most dangerous when walking the plank 

1 Kings and Queens 
Content 
-Name the main human body part and associate each part with senses.  
 
(Idea: label the king or queen’s main body parts and their senses). 
 
W/S 
-In small groups, create a simple question to investigate. Decide on the best question to investigate as a class (or in small groups). 
-From their investigation, answer their science question. 
 
Ideas from pervious learning of materials and plants 
-creating a crown/throne (questions strong/fitting/comfort etc.) materials 



 

 

-Plants based – creating a relaxing room/royal room where best to plant? Royal garden? 
 

2 Dame Julia Andrews 
Content: 
-Importance for humans to exercise 
-Eating the right amount and food types 
-The importance of hygiene  
 
W/S 
 
- Asking simple questions and suggesting different ways to investigate 
-Using basic equipment to perform simple tests that enable comparisons (this can be between groups or within the same group) 
-Using results from basic equipment (recorded data) to answer their questions. 
 
Banquet for a King or Queen – what food do they need for a healthy diet (but a few small treats) – could be linked to cooking too.  
Links to PE for exercise. 
  

3 Queen Victoria and Prince Albert 

Animals, including humans 
-identify that animals, inc humans, need the right types and amounts of nutrition, and that they cannot make their own food; they get nutrition from what they 
eat 
-identify that humans and some other animals have skeletons and muscles for support, protection and movement 
W/S: 
-Suggest questions to investigate and choose the most relevant question 
-Record in different ways 
-Report findings appropriately and use basic scientific concepts to explain findings 
 
COVID catch up – may have missed some year 2 content with regards to eating the right types of food. 

4 Neil Armstrong  

 
This unit will focus on working scientific skills and building their own investigations. 
W/S focus this term 
-Create relative questions and suggest different scientific enquires to answer the question 
-Make systematic and careful observations and take accurate readings. 
-Selecting the most suitable and appropriate way to record – provide reasoning (this can be verbal) 



 

 

-Using results, draw conclusions and use scientific evidence to explain 
-From conclusions, make new predictions for new values and suggest improvements. 
 

Ideas: speed/leg length. Height and length of jump etc how that may be affected in space. 
Space training – link to exercise (can review some Yr3 learning with diet for training/health and muscles and skeleton). 

5 Nelson Mandella 
 

This unit will focus on working scientific skills and building their own investigations. 
W/S focus this term 
-Plan scientific questions and decide on the variables 
-Take accurate and precise recordings or measurements and repeat where necessary 
-Draw conclusions using scientific theories to explain results 
-Using results, state what they would investigate further using new values. 
-Conclude whether a theory is supported or refuted. 
Ideas: 
Materials – speech – creating something that would project his voice? 
 

6 SOE operatives  
Content: 
Identify and name the main parts of the human circulatory system, and describe the functions of the heart, blood vessels and blood 
-Recognise the impact of diet, exercise, drugs and lifestyle on the way their bodies function 
-Describe the ways in which nutrients and water are transported. 
 

W/S: 
-Plan scientific questions, using variables, stating which variables may be difficult to control 
-Take accurate and precise recordings or measurements and repeat or work out the mean where necessary and justify 
-More complex recording, including the independent and dependent variable placement on line/scatter graphs and in recording tables 
-Draw conclusions using scientific theories to explain results 
-Using test results to set up further investigations or suggestions with reasons (evaluation) 
-Explain the degree of trust and accuracy of trust to help suggest improvements. Some to explain anomalies 
Content:  
Heart rate – create situation where children have to lie as spies. Or a training theme.  
 
COVID catch up – may have missed some year 4 content (digestive system – review key organs) 



 

 

Year History Geography 

R Pirates Ahoy 
Sequence: Be able to order events 

Q – How does a pirate spend his day? 
 

Pirates 
Identify / Compare and Contrast 

  
  

Children know about similarities and difference in relation to places. 
 

1 Lord Baden Powell 
Recognise (who are they and why are they significant) 

Describe (what do they do, how do you know) 
 

Q – Who is Lord Baden Powell and why are they significant? 
 

Lord Baden Powell 
Compare and Contrast 

  
Identify the location of hot and cold areas of the world in relation to the 

Equator and the North and South Poles 
  

Understand geographical similarities and differences through studying the 
human and physical geography of a small area of the United Kingdom  

*Begin to understand that places can be significant for many reasons - location, 
buildings, landscape, community, culture or history.  

*Know that places can be compared in many ways e.g. size, amenities, 
transport, location or weather. 

 
 

2 Walt Disney 
Sequence (timeline of life and achievements) 

Reason / speculate (why did they become significant) 
 

Q – How did Walt Disney become significant? 
 

Walt Disney 
Observe / Describe 

  
Understand geographical similarities and differences through studying the 
human and physical geography of an area of the United Kingdom, and of a 
small area in a contrasting non-European country.*Understand and explain the 
meaning of the term ‘non-European country’. 
 
 

3 Victoria and Albert 
Summarise (what do they do, how do you know) 

Explain (why are they significant) 
 
Q – What has Victoria and Albert done to become significant to us? 
 

Victoria and Albert 
Reason/Speculate 

  
Types of settlements in Early Britain could be linked to History. Why did early 
people choose to settle there? 
  



 

 

Use maps, atlases, globes and digital/computer mapping (Google 
Earth/Digimaps) to locate countries and describe features studied.  
  
  
Compare a region of the UK with a Mediterranean country.  Know at least five 
differences between living in the UK and Mediterranean country 
 

4 Neil Armstrong 
Synthesise (make connections between people) 

Demonstrate understanding (some people may have different views about the 
person) 

 
Q – Is Neil Armstrong really a significant person? 
 

Neil Armstrong 
Compare and Contrast 

  
Use maps, atlases, globes and digital/computer mapping (Google 
Earth/Digimaps) to locate countries and describe features studied 
  
Understand geographical similarities and differences through the study of 
human and physical geography of a region of the United Kingdom, a region in a 
European country, and a region within North or South America. 

5 Nelson Mandela 
Justify (reason why the person is / isn’t significant) 

Evaluate (from the evidence available form conclusions) 
 

Q – What evidence is there to say Nelson Mandela is a significant person? 
 

Nelson Mandela 
Demonstrate Understanding / Evaluate 

 
Human geography including trade between UK and Europe and ROW 
  
Use maps, atlases, globes and digital/computer mapping (Google 
Earth/Digimaps) to locate countries and describe features studied 
 

6 SOE Operatives 
Hypothesise (why is the person significant) 

Critique (use primary and secondary stories to find out about the person) 
 

Q – How can different sources help me form an opinion? 
 

SOE Operatives 
Make a Reasoned Judgement 

  
Use maps, atlases, globes and digital/computer mapping (Google 
Earth/Digimaps) to locate countries and describe features studied 
  
Know how to use 6 figure grid references with teaching of latitude and 
longitude in depth. 
  
Expand map skills to include non-UK countries. 
 

 



 

 

Year RE 
12th June Trinity Sunday 

16th June Martyrdom  of Guru Arjan Dev 
9th July Hajj Day  

10th July Eid – al –Adha (Festival of Sacrifice) 

PSHE – Living in the Wider World – shared responsibilities and communities 

R Key Question: Which places are special and why? 
 

• Where do you feel safe? Why? 

• Where do you feel happy? Why? 

• Where is special to me? 

• Where is a special place for believers to go? 

• What makes this place special? 

Communication 
L7. How can the internet and devices be used safely to find things out and to 
communicate with others? 
L10. What is money, what is its purpose, what different forms money comes in 

L14. Discover how and what other strengths are 

1 Hinduism 
Key Question: How and why do we celebrate special and sacred times? 

• Why are festivals important to religious communities? 

• How do Hindus celebrate special times? 

Ideas: 
Identify a special time they celebrate and explain simply what celebration 
means. 
Collect examples of what people do, sing, remember or think about at the 
religious celebrations studied, and say why they matter to believers. 
Identify some similarities and differences between the celebrations studied. 

Professions! 
L8. What is the role of the internet in everyday life? 
L11. Investigate what money is used for, how it is spent and saved 
L15. Investigate how jobs help people earn money 

2 Buddhism 
Key Question: How should we care for others and why does it matter? 

• What is special about our world? 

• Does religion help people to look after the world better? 

• What does the Buddhist faith say about what is right and wrong? 
Ideas: 
Explore the key beliefs of Buddhism. 
Investigate how Buddhists care for the world. 
Explore what Buddhism teaches about the creation of the world. 

Strengths 
L9. To talk about how the information online is true 
L12. What is the difference between needs and wants? Sometimes people may 
not always be able to have the things that they want 
L13. Find out why money needs to be looked after and what the different ways are 
of doing this 
L16. Investigate what jobs people they know do and jobs within the community 
L17. List the different strengths and interests that someone might need to do 
different jobs 
 



 

 

3 Hindusim  
Key Question: What does it mean to be a Hindu in Britain today? 

• What is good and challenging about being a Hindu in Britain today? 

• What does it mean to belong to a faith community? 
Ideas: 
Identify and name examples of what Hindus have and do in their families and at 
mandir to show their faith. 
Suggest at least two reasons why being a Hindu is a good thing in Britain today, 
and two reasons why it might be hard sometimes. 
Explain similarities and differences between Hindu worship and worship in 
another religious tradition pupils have been taught. 

Principles! 
L11. Recognise how social media can be used in a positive and negative way 
L17. Find out about the different way’s items are paid for and the choices people 
have about this 
L18. To recognise that people have different attitudes towards saving and spending 
money, what influences their decisions and what makes something value for money 
L25. Recognise positive things about themselves and their achievements. Set 
targets to achieve personal outcomes 

4 Buddhism 
 Key Question: What does it mean to be a Buddhist in Britain today? 

• What is good and challenging about being a Buddhist in Britain today? 

• What does it mean to belong to a faith community? 

•  
Ideas:  
Identify and name examples of what Buddhists have and do in their families and 
to show their faith. 
Suggest at least two reasons why being a Buddhist is a good thing in Britain 
today, and two reasons why it might be hard sometimes. 
Explain similarities and differences between Buddhist worship and worship in 
another religious tradition pupils have been taught. 
 
 

Aspirations!  
L12. Assess the reliability of sources online and how to make safe and reliable 

choices from the search results 
L19. Investigate hoe peoples spending can affect others and the environment ie 

fair trade, buying single use plastics and giving to charity 
L20. Discuss why people make spending decisions based on priorities, needs, and 

wants 
L26. Find out about different jobs/careers people have and explore how many 

they could have in a lifetime 
L27. Investigate stereo types in the workplace and that aspirations should not limit 
them 

5 Islam 
Key Question: What can we learn from religions about deciding what is right 
and wrong? 

• Does religion help people to be good? 
Ideas: 
Recall and talk about some rules for living in religious traditions. 
Make connections between stories of temptation and why people can find it 
difficult to be good. 
Discuss own ideas about how people decide what is right and wrong. 

Incomes! 
 L13. Find out some of the different ways information and data is shared and used 
online, including for commercial purposes 
L14. Discuss how information is ranked, selected, and targeted at specific 
individuals and groups; that connected devices can share information 
L21. List the different ways to keep track of money 
L22. Think about the risks associated with money, e.g money can be won, lost, 
stolen. How to keep money safe 
L28. What might influence people’s decisions about a job or career ie personal 
interests, connections to trades or businesses, strengths, and qualities 



 

 

Express ideas about right and wrong, good and bad for themselves, including 
ideas about love, forgiveness, honesty, kindness and generosity.  
 

L29. Explore why some jobs are paid more than others and what factors influence 
this, gender, race, age ect 
 

6  
Humanist 

Key Questions: What do different people believe about God? 

• Do we need to prove God’s existence? 
Ideas: 
Define the following terms: atheist, theist and agnostic and give examples of 
statements which reflect these beliefs. 
Present different views on why people believe in God or not, including their 
own ideas. 
Enquire into what atheists, agnostics and theists say about God, expressing 
their own ideas and arguments, using evidence and examples. 
 

Ambition! 
 L15. Recognise what is appropriate to share and not share on social media. What 

are the rules surrounding distribution of images? 
L16. Find out how text and images can be manipulated or invented; strategies to 
evaluate the reliability of sources and identify misinformation 
L23. What are the risks when gambling and impact on health and wellbeing and 
future aspirations? 
L24. Investigate the ways money can impact on people’s feelings and emotions 
L30. List some of the skills needed for future careers eg, teamwork, negotiation, 
teamwork 
L31. What job you might you like to have when you are older 
L32. Recognise a variety of different routes into careers ie apprenticeships, 
collage, university. 
 

 
  



 

 

Year Art and Design Design and Technology 

R Pirates 
- Safely use and explore a variety of materials, tools and techniques, 
experimenting with colour, design, texture, form and function; 
 
- Share their creations, explaining the process they have used; 
- Make use of props and materials when role playing characters in narratives and 
stories. 
Focus: Create pirate characters from a variety of media 

 

 

Pirates 
- Safely use and explore a variety of materials, tools and techniques, 
experimenting with colour, design, texture, form and function; 
- Share their creations, explaining the process they have used; 
- Make use of props and materials when role playing characters in narratives 
and stories 
 
Focus:  Design pirate ships with moving parts 

 

     

1 Queen Elizabeth and Prince Phillip  
Exploring and Developing Ideas  

Queen Elizabeth and Prince Phillip  
Design 



 

 

KS1 Art and Design National Curriculum- To produce creative work, exploring 
their ideas and recording experiences. 
Children can:  
-Respond positively to ideas and starting points 
-Explore ideas and collect information 
-Describe differences and similarities and make links to their own work 
-Try different materials and methods to improve 
-Use key vocabulary to demonstrate knowledge and understanding in this strand: 
work, work of art, idea, starting point, observe, focus, design, improve. 
Focus: Textiles- Make a hat or a piece of clothing for the Queen. Look at her 
outfits to inform your ideas.  
Textiles 
KS1 Art and Design National Curriculum To become proficient in other art, craft 
and design techniques – textiles. To develop a wide range of art and design 
techniques in using colour, pattern and texture. 
Children can:  
-Show pattern by weaving 
-Use a dyeing technique to alter a textile’s colour and pattern 
-Decorate textiles with glue or stitching, to add colour and detail 
-Use key vocabulary to demonstrate knowledge and understanding in this strand: 
textiles, fabric, weaving, woven, placemat, loom, alternate, over, under, 
decoration, decorative, batik dye, dye, wax, resist, crayons, ink, apply, set. 

 
Evaluating and Developing Work 
-Review what they and others have done and say what they think and feel about 
it.  E.g. Annotate sketchbook  
-Identify what they might change in their current work or develop in their future 
work.  
-Annotate work in sketchbook. 

-Use their knowledge of existing products and their own experience to help 
generate their ideas 
-Design products that have a purpose and are aimed at an intended user 
-Explain how their products will look and work through talking and simple 
annotated drawings 
-Design models using simple computing software 
-Plan and test ideas using templates and mock-ups 
-Understand and follow simple design criteria 
-Work in a range of relevant contexts, for example imaginary, story-based, 
home, school and the wider environment. 
Make- Create a healthy dish for a Royal meal/ Design a Royal Afternoon Tea 
-Explain where in the world different foods originate from 
-Understand that all food comes from plants or animals 
-Understand that food has to be farmed, grown elsewhere (e.g. home) or 
caught 
-Name and sort foods into the five groups in the Eatwell Guide 
-Understand that everyone should eat at least five portions of fruit and 
vegetables every day and start to explain why 
-Use what they know about the Eatwell Guide to design and prepare dishes. 
Evaluate 
-Explore and evaluate existing products mainly through discussions, 
comparisons and simple written evaluations 
-Explain positives and things to improve for existing products 
-Explore what materials products are made from 
-Talk about their design ideas and what they are making 
-As they work, start to identify strengths and possible changes they might 
make to refine their existing design 
-Evaluate their products and ideas against their simple design criteria 
-Start to understand that the iterative process sometimes involves repeating 
different stages of the process. 
Focus: Make a dish for a Royal Meal/Design a Royal Afternoon Tea  



 

 

 
2 Dame Julie Andrews  

Exploring and Developing Ideas  
KS1 Art and Design National Curriculum- To produce creative work, exploring 
their ideas and recording experiences. 
Children can:  
-Respond positively to ideas and starting points 
-Explore ideas and collect information 
-Describe differences and similarities and make links to their own work 
-Try different materials and methods to improve 
-Use key vocabulary to demonstrate knowledge and understanding in this strand: 
work, work of art, idea, starting point, observe, focus, design, improve. 
Focus: Printing-  
Printing  
KS1 Art and Design National Curriculum To become proficient in other art, craft 
and design techniques – printing. To develop a wide range of art and design 
techniques in using colour and texture.  
Children can: 
-Copy an original print 
-Use a variety of materials, e.g. sponges, fruit, blocks 
-Demonstrate a range of techniques, e.g. rolling, pressing, stamping and rubbing 
-Use key vocabulary to demonstrate knowledge and understanding in this strand: 
colour, shape, printing, printmaking, woodcut, relief printing, objects. 

 
Evaluating and Developing Work 

Dame Julie Andrews 
Design 
-Use their knowledge of existing products and their own experience to help 
generate their ideas 
-Design products that have a purpose and are aimed at an intended user 
-Explain how their products will look and work through talking and simple 
annotated drawings 
-Design models using simple computing software 
-Plan and test ideas using templates and mock-ups 
-Understand and follow simple design criteria 
-Work in a range of relevant contexts, for example imaginary, story-based, 
home, school and the wider environment. 
Make- Explore and use mechanisms- Levers, slider, wheels and axles to 
make something from Mary Poppins- Horse, Carousel, Mary Poppins, 
Umbrella or the horse and cart.    
-Talk about and start to understand the simple working characteristics of 
materials and components 
-Explore and create products using mechanisms, such as levers, sliders and 
wheels. 
-Begin to select from a range of hand tools and equipment 
-Select from a range of materials, textiles and components according to their 
characteristics 
-Learn to use hand tools  
-Use a range of materials and components, including textiles and food 
ingredients 
-Cut, shape and score materials with some accuracy 
-Assemble, join and combine materials, 



 

 

-Review what they and others have done and say what they think and feel about 
it.  E.g. Annotate sketchbook  
-Identify what they might change in their current work or develop in their future 
work.  
-Annotate work in sketchbook. 

 
Evaluate 
-Explore and evaluate existing products mainly through discussions, 
comparisons and simple written evaluations 
-Explain positives and things to improve for existing products 
-As they work, start to identify strengths and possible changes they might 
make to refine their existing design 
-Evaluate their products and ideas against their simple design criteria 

3 Victoria and Albert  
Exploring and Developing Ideas (Plan) 
KS2 Art and Design National Curriculum Pupils should be taught to develop 
their techniques with creativity, experimentation and an increasing awareness 
of different kinds of art, craft and design. To create sketchbooks to record their 
observations and use them to review and revisit ideas.  
Children can:  
-Use sketchbooks to record ideas 
-Explore ideas from first-hand observations 
-Question and make observations about starting points, and respond positively to 
suggestions 
-Adapt and refine ideas 
-Use key vocabulary to demonstrate knowledge and understanding in this strand: 
line, pattern, texture, form, record, detail, question, observe, refine. 
Focus: Collage- Brooch or Coronet- Show children pictures of the designers 
drawings of each item prior to making.  
Jewellery Maker: Arnold Lulls, Charlotte Isabella Newman, Charles Robert 
Ashbee 
Collage  
KS2 Art and Design National Curriculum To improve their mastery of art and 
design techniques with a range of materials – collage.  
Children can:  
-Select colours and materials to create effect, giving reasons for their choices 
-Refine work as they go to ensure precision 

Victoria and Albert  
Design 
-Work in a broader range of relevant contexts, for example entertainment, 
the home, school, leisure, food industry and the wider environment. 
Make- Food  
-Start to know when, where and how food is grown (such as herbs, tomatoes 
and strawberries) in the UK, Europe and the wider world 
-Understand how to prepare and cook a variety of predominantly savoury 
dishes safely and hygienically 
-With support, use a heat source to cook ingredients showing awareness of 
the need to control the temperature of the hob and/or oven 
-Use a range of techniques such as mashing, whisking, crushing, grating, 
cutting, kneading and baking 
-Explain that a healthy diet is made up of a variety and balance of different 
food and drink, as represented in the Eatwell Guide and be able to apply 
these principles when planning and cooking dishes 
-Understand that to be active and healthy, nutritious food and drink are 
needed to provide energy for the body 
-Prepare ingredients using appropriate cooking utensils 
-Measure and weigh ingredients to the nearest gram and millilitre 
-Start to independently follow a recipe 
-Start to understand seasonality. 
Evaluate 



 

 

-Learn and practise a variety of techniques, e.g. overlapping, tessellation, mosaic 
and montage 
-Use key vocabulary to demonstrate knowledge and understanding in this strand: 
texture, shape, form, pattern, mosaic. 

 
Evaluating and Developing Work 
-Compare ideas, methods and approaches in their own and others’ work and say 
what they think and feel about them.  
-Adapt their work according to their views and describe how they might develop 
it further. 

-Explore what materials/ingredients products are made from and suggest 
reasons for this 
-Evaluate the key events, including technological developments, and designs 
of individuals in design and technology that have helped shape the world. 
 
Focus: Make a dish for a Royal Banquet  

 
 

4 Neil Armstrong  
Exploring and Developing Ideas (Plan) 
KS2 Art and Design National Curriculum Pupils should be taught to develop 
their techniques with creativity, experimentation and an increasing awareness 
of different kinds of art, craft and design. To create sketchbooks to record their 
observations and use them to review and revisit ideas.  
Children can:  
-Use sketchbooks to record ideas 
-Explore ideas from first-hand observations 
-Question and make observations about starting points, and respond positively to 
suggestions 
-Adapt and refine ideas 
-Use key vocabulary to demonstrate knowledge and understanding in this strand: 
line, pattern, texture, form, record, detail, question, observe, refine. 
Focus: Sculpture- Footprint on the Moon- Salt Dough- Clay  
Sculpture 
KS2 Art and Design National Curriculum To become proficient in sculpting 
techniques. To improve their mastery of art and design techniques, including 
sculpting with a range of materials.  
Children can:  
-Cut, make and combine shapes to create recognisable forms 
-Use clay and other malleable materials and practise joining techniques 

 Neil Armstrong  
Design 
-Identify the design features of their products that will appeal to intended 
customers 
-Design innovative and appealing products that have a clear purpose and are 
aimed at a specific user 
-Explain how particular parts of their products work 
-Use annotated sketches and cross-sectional drawings to develop and 
communicate their ideas 
-Use computer-aided design to develop and communicate their ideas 
-Develop and follow simple design criteria 
-Work in a broader range of relevant contexts, for example entertainment, 
the home, school, leisure, food industry and the wider environment. 
Make- Textiles- Make part of an astronaut suit- Fabrics and fastenings  
-Use a wider range of materials and components 
-With growing independence, measure and mark out to the nearest cm and 
millimetre 
-Cut, shape and score materials with some degree of accuracy 
-Assemble, join and combine material and components with some degree of 
accuracy 
-Demonstrate how to measure, cut, shape and join fabric  
-Join textiles with an appropriate sewing technique 



 

 

-Add materials to the sculpture to create detail 
-Use key vocabulary to demonstrate knowledge and understanding in this strand: 
rectangular, concrete, terrace, architect, 2D shape, edging, trimmings, shape, 
form, shadow, light. 

  
Evaluating and Developing Work 
-Compare ideas, methods and approaches in their own and others’ work and say 
what they think and feel about them.  
-Adapt their work according to their views and describe how they might develop 
it further. 

-Begin to select and use different and appropriate finishing techniques 
Evaluate 
-Explore and evaluate existing products, explaining the purpose of the 
product and whether it is designed well to meet the intended purpose 
-Consider their design criteria as they make progress and are willing to alter 
their plans, sometimes considering the views of others if this helps them to 
improve their product 
-Evaluate the key events, including technological developments, and designs 
of individuals in design and technology that have helped shape the world. 
Focus: Textiles- Make part of an astronaut suit- Fabrics and fastenings 

  
5 Nelson Mandela  

Exploring and Developing Ideas (Plan) 
KS2 Art and Design National Curriculum Pupils should be taught to develop 
their techniques with creativity, experimentation and an increasing awareness 
of different kinds of art, craft and design. To create sketchbooks to record their 
observations and use them to review and revisit ideas.  
Children can:  
-Review and revisit ideas in their sketchbooks 
-Offer feedback using technical vocabulary 
-Think critically about their art and design work 
-Use digital technology as sources for developing ideas; e use key vocabulary to 
demonstrate knowledge and understanding in this strand: sketchbook, develop, 
refine, texture, shape, form, pattern, structure. 
Focus: Collage  
Collage  
Children experiment with mixing textures and with sorting and arranging 
materials with purpose to create effect. They develop their understanding of 
techniques learned in Lower KS2 and develop their own ideas through planning.   
KS2 Art and Design National Curriculum To improve their mastery of art and 
design techniques with a range of materials – collage.  
Children can:  

Nelson Mandela  
Design 
-Use research to inform and develop detailed design criteria to inform the 
design of innovative, functional and appealing products that are fit for 
purpose and aimed at a target market 
-Consider the availability and costings of resources when planning out designs 
-Work in a broad range of relevant contexts, for example conservation, the 
home, school, leisure, culture, enterprise, industry and the wider 
environment. 
Make- Food- UK and South Africa  
-Know, explain and give examples of food that is grown (such as pears, wheat 
and potatoes), reared (such as poultry and cattle) and caught (such as fish) in 
the UK, Europe and the wider world 
-Understand about seasonality, how this may affect the food availability and 
plan recipes according to seasonality 
-Understand that food is processed into ingredients that can be eaten or used 
in cooking 
-Demonstrate how to prepare and cook a variety of predominantly savoury 
dishes safely and hygienically including, where appropriate, the use of a heat 
source 



 

 

-Add collage to a painted or printed background 
-Create and arrange accurate patterns 
-Use a range of mixed media 
-Plan and design a collage 
-Use key vocabulary to demonstrate knowledge and understanding in this strand: 
shape, form, arrange, fix. 

  
Evaluating and Developing Work 
-Compare ideas, methods and approaches in their own and others’ work and say 
what they think and feel about them.  
-Adapt their work according to their views and describe how they might develop 
it further. 

-Demonstrate how to use a range of cooking techniques, such as griddling, 
grilling, frying and boiling 
-Explain that foods contain different substances, such as protein, that are 
needed for health and be able to apply these principles when planning and 
preparing dishes 
-Adapt and refine recipes by adding or substituting one or more ingredients 
to change the appearance, taste, texture and aroma 
-Alter methods, cooking times and/or temperatures 
-Measure accurately and calculate ratios of ingredients to scale up or down 
from a recipe 
-Independently follow a recipe. 
Evaluate 
-Critically evaluate the quality of design, manufacture and fitness for purpose 
of products as they design and make 
Focus: Make and prepare dishes from the UK and South Africa.  

 
6 SOE Operatives 

Exploring and Developing Ideas (Plan) 
KS2 Art and Design National Curriculum Pupils should be taught to develop 
their techniques with creativity, experimentation and an increasing awareness 
of different kinds of art, craft and design. To create sketchbooks to record their 
observations and use them to review and revisit ideas.  
Children can:  
-Review and revisit ideas in their sketchbooks 
-Offer feedback using technical vocabulary 
-Think critically about their art and design work 
-Use digital technology as sources for developing ideas; e use key vocabulary to 
demonstrate knowledge and understanding in this strand: sketchbook, develop, 
refine, texture, shape, form, pattern, structure. 
Focus: Collage  
Collage  
Children experiment with mixing textures and with sorting and arranging 
materials with purpose to create effect. They develop their understanding of 
techniques learned in Lower KS2 and develop their own ideas through planning.   

SOE Operatives  
Design 
-Identify the design features of their products that will appeal to intended 
customers 
-Design innovative and appealing products that have a clear purpose and are 
aimed at a specific user 
-Explain how particular parts of their products work 
-Use annotated sketches and cross-sectional drawings to develop and 
communicate their ideas 
-Use computer-aided design to develop and communicate their ideas 
-Develop and follow simple design criteria 
-Work in a broader range of relevant contexts, for example entertainment, 
the home, school, leisure, food industry and the wider environment. 
Evaluate 
-Explore and evaluate existing products, explaining the purpose of the 
product and whether it is designed well to meet the intended purpose 



 

 

KS2 Art and Design National Curriculum To improve their mastery of art and 
design techniques with a range of materials – collage.  
Children can:  
-Add collage to a painted or printed background 
-Create and arrange accurate patterns 
-Use a range of mixed media 
-Plan and design a collage 
-Use key vocabulary to demonstrate knowledge and understanding in this strand: 
shape, form, arrange, fix. 
Design a book cover for an Alex Ryder story. 

  
Evaluating and Developing Work 
-Compare ideas, methods and approaches in their own and others’ work and say 
what they think and feel about them.  
-Adapt their work according to their views and describe how they might develop 
it further. 
 

-Consider their design criteria as they make progress and are willing to alter 
their plans, sometimes considering the views of others if this helps them to 
improve their product 
-Evaluate the key events, including technological developments, and designs 
of individuals in design and technology that have helped shape the world 
Design a disguise for a spy 
 

 
 

 
  



 

 

Year Music Computing  
Use the following for resources:  

https://teachcomputing.org/curriculum/ Full SOW, lesson plans and 
activities found here.   
Curriculum Map and Overview found here along with Software and 
Hardware requirements:  
T:\Staff Resources\Curriculum\CPS Staff\Computing Resources\Computing 
2021-2022  

Digital Literacy  
An element of On-line Safety must be taught each term.  
Years 3/4 and 5/6 for E-Safety Follow Google Internet Legends Scheme of 
Work  
Computer Science- for any coding elements you can also use:  
 https://code.org/  
Free to join  
https://www.codeforlife.education/  
Free to join    
Scratch  

 

R Focus: Voice, learning new songs: Using percussion instruments and body 
percussion to support, pupils to learn new songs about Pirates, focussing on 
Sea Shanties: 
 
SF: 
I can listen to and learn new songs about Pirates and Sea Shanties, and play my 
percussion instrument whilst I am singing them, recognising the difference 
between the steady beat and rhythm. 
 
I can show good waiting, turn-taking and listening.  
 
Content/ Ideas: 
 

• Explore the different body percussion sounds 

• Explore the different percussion instruments – their names & different 
ways they can be played etc 

• Practice playing to a beat – counting to 4 each time (4/4 time) 

On-Line Safety-   
• assess what they already know about staying safe on-line.  
• Explicitly teach how we can stay safe on-line.  

https://www.childnet.com/resources/smartie-the-penguin  
https://www.childnet.com/resources/digiduck-stories  
https://www.childnet.com/resources    Foundation Stage  

Education for a Connected World – 2020 edition  
https://assets.publishing.service.gov.uk/government/ 

uploads/system/uploads/attachment_ 
data/file/896323/UKCIS_Education_for_a_Connected_World_.pdf  

Education for a Connected World – 2020 edition  
Computing/Technology in the Early Years can mean:   

• taking a photograph with a camera or tablet  
• searching for information on the internet  
• playing games on the interactive whiteboard  
• exploring an old typewriter or other mechanical toys  
• using a Beebot  

https://teachcomputing.org/curriculum/
https://code.org/
https://www.codeforlife.education/
https://www.childnet.com/resources/smartie-the-penguin
https://www.childnet.com/resources/digiduck-stories
https://www.childnet.com/resources
https://assets.publishing.service.gov.uk/government/%20uploads/system/uploads/attachment_%20data/file/896323/UKCIS_Education_for_a_Connected_World_.pdf
https://assets.publishing.service.gov.uk/government/%20uploads/system/uploads/attachment_%20data/file/896323/UKCIS_Education_for_a_Connected_World_.pdf
https://assets.publishing.service.gov.uk/government/%20uploads/system/uploads/attachment_%20data/file/896323/UKCIS_Education_for_a_Connected_World_.pdf


 

 

• Pupils to learn and perform various songs about Pirates, and Sea 
Shanties: 
https://www.youtube.com/watch?v=lCPJhybHBkA 
https://www.youtube.com/watch?v=YOA3he2Gv4M 
https://www.youtube.com/watch?v=ByJZTmI4sLw (this one is more of 
a Sea Shanty) 

• Pupils to add percussion to their performances 

• Pupils to write their own Sea Shanty as a class 
 
Resources:  

• A selection of percussion instruments 

• Materials for instrument making (eg. bottles, pasta etc) 

• YouTube for the songs 

• Cue cards for dynamics/ instructions  
 
Warm-ups: 

• Copy the leader 

• Practice playing loudly/ softly/ quickly/ slowly (use cue cards)  
Practice playing/ stopping (use cue cards) 

• Learning/ singing ‘Drunken Sailor’ (changing the words if time) 

• Pupils to learn this action/ clapping game song below: See this link for 
ideas: https://youtu.be/hsDNIP50XU0 

A Pirate went to sea, sea, sea 
To see what he could see, see, see 
And all that he could see, see, see 
Was the bottom of the deep blue sea, sea, sea! 
A Pirate went to knee, knee, knee 
To see what he could knee, knee, knee 
And all that he could knee, knee, knee 
Was the bottom of the deep blue knee, knee, knee! 
A Pirate went to chop, chop, chop! 
To see what he could chop, chop, chop! 
And all that he could chop, chop, chop! 

• watching a video clip  
• listening to music  

Allowing children the opportunity to explore technology in this carefree and 
often child-led way, means that not only will they develop a familiarity with 
equipment and vocabulary, but they will have a strong start in Key Stage 1 
Computing.  

 

https://www.youtube.com/watch?v=lCPJhybHBkA
https://www.youtube.com/watch?v=YOA3he2Gv4M
https://www.youtube.com/watch?v=ByJZTmI4sLw


 

 

Was the bottom of the deep blue chop, chop, chop! 
A Pirate went to see, knee, chop 
To see what he could see, knee, chop 
And all that he could see, knee, chop 

Was the bottom of the deep blue sea, knee, chop 

1 Focus: Rhythm: Using percussion instruments and body percussion to tell a 
story or poem, using facts about the Queen/ Prince: 
 
SF: 
I can listen to our story (or poem) about Queen Elizabeth & Prince Philip, and 
play my instrument(s) in different ways/ at different times and in time.  
I can show good waiting, turn-taking and listening.  
 
Content/ Ideas: 

• Instrument making – shakers, drums, stringed instruments etc  

• Explore the different body percussion sounds 

• Explore the different percussion instruments – their names & different 
ways they can be played etc 

• Practice playing to a beat 

• Pupils to play in time/ at different times to the poem and God Save 
The Queen! 

• Pupils to write their own facts/ poem about the Queen – and then 
keep to the beat (call & response an option) 

 
Resources:  

• A selection of percussion instruments 

• Materials for instrument making (eg. bottles, pasta etc) 

• Poem/ facts 

• Cue cards for dynamics/ instructions  
 
Warm-ups: 

• Copy the leader 

• Practice playing loudly/ softly/ quickly/ slowly (use cue cards)  

Full SOW and resources @  
https://teachcomputing.org/curriculum/  

 
Introduction to animation 

Programming Space race project 
Scratch Jr 

https://teachcomputing.org/curriculum/


 

 

• Practice playing/ stopping (use cue cards) 

2 Focus: To learn the song ‘Do-Re-Mi’ and perform it as a class with the actions 
– in parts.  
To also learn the song ‘Edelweiss’ and experience playing percussion in ¾ 
time (Waltz) 
 
SF: 
I will learn the words to Do-Re-Mi and the sign for each note. I will also 
experience playing a Waltz on percussion and understand this means ‘3 beats 
to each bar’. 
 
Content/ Ideas: 

• Listen to Do-Re-Mi and research/ learn where this method came from 
and why 

• Learn the signs for each note (see image below) 

• Practice singing the scale, using Do-Re-Mi 

• Sing the song, with the signs, as a class, in groups 

• Listen to Edelweiss and name as many instruments as possible 

•  Count in ¾ time (123,123 …) 

• Play in ¾ time – half the class hitting a drum or clapping on ‘1’, and the 
other half with shakers or stamping on ‘3,4’ 

•  Learn song in 2 parts 
 
Resources:  

• Percussion 

Full SOW and resources @ 
https://teachcomputing.org/curriculum/ 

 
Introduction to quizzes 
Creating a simple quiz 

Scratch Jr 

https://teachcomputing.org/curriculum/


 

 

• Print outs of signs for Do-Re-Mi 

• YouTube access  
 

3 Focus: Rhythm: Using percussion instruments and body percussion to write 
and perform a rap, using facts about the Queen/ Prince: 
 
SF: 
I will help write and perform a rap about the Queen & Prince, using percussive 
sounds to help me keep in time.  
 
Content/ Ideas: 

• Explore the different body percussion sounds 

• Explore the different percussion instruments – their names & different 
ways they can be played etc 

• Practice playing to a beat 

• Discuss ‘rap’ music – what is it, where did it start etc? 

• Listen to some raps & discuss 

• To use technology, keyboards to get a bass/ drum beat 

• Pupils to play in time to a simple rap/ poem 

• Pupils to write their own facts/ rap about the Queen & Prince – and 
then work towards performing it, using percussion & body percussion 
 

Resources:  

• A selection of percussion instruments 

• A basic rap 

• Facts about the Queen/ Prince 

Full SOW and resources @ 
https://teachcomputing.org/curriculum/ 

 
Events and actions 

Creating maze using pen blocks and movement 
Scratch 

https://teachcomputing.org/curriculum/


 

 

• YouTube – raps 

• ICT technology, keyboards  – bass/ beat/ backing track 

4 Focus: Call & Response, writing own composition about landing on the moon. 
 
SF: 
I can help write and take part in a Call & Response, using facts about Neil 
Armstrong & landing on the moon.  
 
Content/ Ideas: 

• Write facts about Neil/ landing on the moon 

• Discuss what a Call & Response is/ where & when did it start? 

• Practice basic Call & Response pieces, one pupil being the leader each 
time 

• As a class, compose & perform a Call & Response, using the facts they 
have learnt  

• Practice performing it whilst marching (in hall, outside) 

• Use drums to help keep in time 

• Listen to ‘Walking On The Moon’ - & change some of the words? 
 

Resources: 

• Facts about Neil Armstrong 

• Drums/ keyboards – to keep the beat 

• YouTube access for Call & Response examples and Walking On the 
Moon 

Full SOW and resources @ 
https://teachcomputing.org/curriculum/ 

 
Repetition in games 

Exploring repetition in animation and games 
Scratch 

5 Focus: African Drumming: To experience the different styles of drumming in 
Africa and to compose/ perform own African based rhythm on Djembes. 
 
SF: 
I will help compose & perform an African rhythm (in parts) on the Djembe. 
 
Content/ Ideas: 

Full SOW and resources @ 
https://teachcomputing.org/curriculum/ 

 
Selection in quizzes 

Planning, creating and testing a quiz 
Scratch 

 

https://teachcomputing.org/curriculum/
https://teachcomputing.org/curriculum/


 

 

• Listen to West/ South African music – discuss & compare – what 
instruments can you hear? How is it different? 

• Lots of games/ warm-ups on the Djembes 

• Compose & perform own African inspired rhythm 

• Use NM’s quotes as chants, putting drums to his words (as ideas for 
rhythms)  

• Have more than one rhythm going at once 

• Include the song, ‘Free Nelson Mandela’ in the piece/ write your own! 

• Listen to music from S. Africa –what instruments are being used? 

• Watch YouTube clip of West/ South African dancing – and copy/ add to 
performance? 

 
Resources:  

• Djembes 

• YouTube – African drum/ dance examples, S. African music & ‘Free 
Nelson Mandela’. 

• NM’s quotes 

6 Focus: Appraising: Music from a different era/ country: How is it different? 
 
SF: 
I can describe how the music from the 1920’s is different to now (& 
similarities). I can also discuss the differences/ similarities between Polish and 
French music.  
 
Content/ Ideas: 

• Listen to music from the 1920’s and discuss. What instruments can be 
heard? How is similar/ different to now? 

• Listen and compare French & Polish music 

• Learn how to play the chord of C on the ukulele and learn/ perform 
‘Frere Jacques’ (eventually in a round) 

• Learn a simple Polish song (with a dance)?! 
Resources:  

• Ukuleles 

Full SOW and resources @ 
https://teachcomputing.org/curriculum/ 

 
Sensing 

Sequence, repetition, selection and variables  
 

https://teachcomputing.org/curriculum/


 

 

• Lyrics to ‘Frere Jacques’ 

• YouTube for ‘Frere Jacques’/ Polish/ French music and music from the 
1920’s 



 

 

Music: 

• Please ask if you require any further help/ ideas/ plans/ resources etc. 

• If possible, every music unit should have elements of performing, composing and listening/ appraising 

• Warm-up ideas: Copy the leader/ Practice playing loudly, softly, quickly, slowly, stopping etc (use cue cards)/ Forbidden Rhythm/ Guess the Leader/ Pass The Beat 

• For ICT links – record compositions/ use apps on iPads for backing tracks and beats (keyboards can be used too) / use mics etc 
 
 

For Year 1: 
God save our gracious Queen! 
Long live our noble Queen! 
God save the Queen! 
Send her victorious, 
Happy and glorious, 
Long to reign over us, 
God save the Queen! 
 

For Year 2:                                                                                         
 

 
  



 

 

Year PE 

R Multi-skills 
  
Coordination and control 
Move with increasing control and co-ordination, use a range of small equipment, carry and control equipment, familiarization, begin to work with a partner. 
Controlling a ball, steering a ball, use a small range of equipment, 
  
Suggested activities: 
Sticky Bits - Children explore balancing with a range of equipment (bean bags, quoits) on different parts of their bodies- hand/s, knee, shoulder, head, back, 
tummy, foot. When their balance or grip is good children can try moving around the room, still balancing their equipment. How many steps can they make? Play 
‘gears’ with the children, who can balance their equipment the longest? Can they stop and start whilst balancing their equipment? 
  
Ball Familiarization- Every child should collect a ball. Sit on the floor. Can you: roll the ball down your legs, back up again. Repeat, on the way back up, roll it up to 
your chin and down. Roll it around your legs, behind your back, under your legs. Roll it up your arm, across your shoulders. Stand up. Can you: roll the ball up and 
down your legs, roll it round your middle/tummy & back, over your shoulder, the other way round. Moving- Go for a walk with your ball. Carry it on your shoulder, 
hips, head, back. Get with a partner- one ball between two. Pass the ball to each other so it doesn’t drop to the ground. Can you: pass it high, low, standing back to 
back: over your heads, from side to side, under your legs. How many can you do in 30 seconds? 
  
  
Sending and aiming 
Rolling a ball, controlling their bodies, copy and observe, estimate. 
  
Suggested activities: 
On the move-- one tennis ball/small ball per child. Revise ball familiarization (see lesson 5). Demonstrate how to roll a ball (see notes opposite). Ask children to 
watch and discuss good technique. Children roll their ball into space, follow and collect. Allow children to explore, stopping to give teaching points or using a child 
to demonstrate good technique.  
  
Target Roll- see Top Start card-set up targets around the room- could be as a carousal of activities. The children roll their ball and aim to: 1) hit a target- either a 
cone/s, big ball, low level on wall or skittles, 2) go between a goal- e.g. two cones/ bean bags, 3) aim into a hoop, 4) roll along a line. 
  
  
Bouncing 
Bouncing a ball, stationary and on the move, estimating, predicting, control and coordination, using a range of small equipment/ 
Bouncing a ball, bouncing on the move, working with a partner, spatial awareness. 
 
Suggested activities: 



 

 

How high- Experiment with different heights of the bounce. What do you need to do to make the ball go higher? How about lower? Discuss.  
Follow the leader- Teacher could take the lead. Children bounce their balls at the same height as the leader e.g. taking it high or low, bouncing whilst sitting or 
kneeling. Change slowly or quickly. This encourages children to look up and be aware. 
Throwing 
Underarm throwing, target throwing, control and coordination 
Suggested activities: 
Target Throwing-set up targets around the room- could be as a carousal of activities. The children throw their ball/beanbag and aim to: 1) hit a target- either a 
cone/s, big ball, low level on wall or skittles, 2) aim into a hoop/s set one behind the other 3) throw and aim into buckets or boxes. 

1 Multi-skills 
Acquiring and developing skills 
To begin to move fluently, change directions and speed and develop special awareness. 
Selecting and applying skills 
To begin to use different movements, speed and pathways. To begin to recognise space in games. 
Knowledge and understanding  
To describe change to their bodies when they exercise. 
Evaluating and improving 
To  watch others, describe what they see and copy.  
 
Suggested activities: 
REACTION GAMES :Children lie on the floor in a space and on command they have to get to their feet as quickly as possible. Play this game from different starting 
positions eg. lying on their front, back, sitting. Extend this activity by getting children to stand up and run 10 metres.  
 
RAT & RABBIT REACTION GAMES: Children stand with a partner back to back. Have two lines of children standing back to back. One row are the rats, the other 
rabbits. Use cones or lines to mark the zone both sides of the two rows. On command “rats” all children who are rats run towards their marker/line and their partner 
rabbit must turn and chase, trying to catch them before they reach the end of the zone. Children return to the starting position. Repeat several times calling either 
rat or rabbit. 
 
Relay games: Set up simple relay games, which involve carrying a ball. Set up teams of 4 or 6 children. Child 1 runs through the course carrying the ball and returns 
to hand the ball to Child 2. A simple course might involve moving through a slalom of cones and keeping hold of the ball whilst climbing through a hoop. 
 

2 Multi-skills 
Acquiring and developing skills 
To move fluently, change directions and speed easily and develop special awareness. 
Selecting and applying skills 
To use different movements, speed and pathways. To recognise space in games and use it to their advantage. 
Knowledge and understanding  



 

 

To describe change to their bodies when they exercise. 
Evaluating and improving 
To  watch others, describe what they see and copy.  
 
Suggested activities: 
REACTION GAMES :Children lie on the floor in a space and on command they have to get to their feet as quickly as possible. Play this game from different starting 
positions eg. lying on their front, back, sitting. Extend this activity by getting children to stand up and run 10 metres.  
 
RAT & RABBIT REACTION GAMES: Children stand with a partner back to back. Have two lines of children standing back to back. One row are the rats, the other 
rabbits. Use cones or lines to mark the zone both sides of the two rows. On command “rats” all children who are rats run towards their marker/line and their 
partner rabbit must turn and chase, trying to catch them before they reach the end of the zone. Children return to the starting position. Repeat several times 
calling either rat or rabbit. 
 
Relay games: Set up simple relay games, which involve carrying a ball. Set up teams of 4 or 6 children. Child 1 runs through the course carrying the ball and returns 
to hand the ball to Child 2. A simple course might involve moving through a slalom of cones and keeping hold of the ball whilst climbing through a hoop. 
 

3 Rounders 
Acquiring and developing skills 
To understand the basic  rules of rounders. To learn how to use the space during the game. 
Selecting and applying skills 
To be able to throw and hit the ball with some accuracy.  
Knowledge and understanding  
To understand the importance of warming up and cooling down. That being active is good for them and fun. 
Evaluating and improving 
To discuss the game and make some points of improvement.  
 
Suggested activities: 
https://www.twinkl.co.uk/resource/t2-mov-92-twinkl-move-year-3-striking-and-fielding-lesson-4-fantastic-fielding-lesson-pack 
 

4 Tri-Golf 
 
Rounders 
Acquiring and developing skills 
To learn how to use the space effectively during the game. To understand how to coordinate and control their bodies. To understand the rules of rounders. 
Selecting and applying skills 
To be able to hit the ball with some accuracy. To throw the ball with some accuracy. 

https://www.twinkl.co.uk/resource/t2-mov-92-twinkl-move-year-3-striking-and-fielding-lesson-4-fantastic-fielding-lesson-pack


 

 

Knowledge and understanding  
To understand the importance of warming up and cooling down. That being active is good for them and fun. 
Evaluating and improving 
To improve their work using information they have gained by watching, listening and investigating. 
 
Suggested activities: 
https://www.twinkl.co.uk/resource/t2-mov-454-twinkl-move-pe-y5-striking-and-fielding-rounders-planning-overview 
 

5 Athletics 
Acquiring and developing skills 
To develop the consistency of their actions. To use some techniques accurately. 
Selecting and applying skills 
To choose appropriate techniques for specific events. 
Knowledge and understanding  
To understand the basic principles of warming up. To understand why exercise is good for fitness, health & wellbeing. 
Evaluating and improving 
To evaluate their own and others’ work and suggest ways to improve it. 
 
Suggested activities: 
https://www.sasp.co.uk/uploads/athletics-year-5-6.pdf 
https://www.twinkl.co.uk/resources/ks2-pe/ks2-pe-sports/athletics-sports-pe-subjects-key-stage-2 
 
Quicksticks 
Acquiring and developing skills 
To use their bodies and a variety of equipment with control and coordination. 
Selecting and applying skills 
To use and adapt tactics and strategies in different situations effectively. 
Knowledge and understanding  
To recognise what skilful play looks like. 
Evaluating and improving 
To describe their own and others’ work, making simple judgments about the quality of performances and suggesting ways they could be improved. 
 
Suggested activities: 
Team Island: This challenge is a bit like musical chairs.  Using chalk or cones, mark out some islands on the floor- you could encourage children to do this 
themselves eventually.  Every player needs a stick and a ball and as a group, they should pick someone to be in charge of the game (this could be the teacher to 

https://www.twinkl.co.uk/resource/t2-mov-454-twinkl-move-pe-y5-striking-and-fielding-rounders-planning-overview
https://www.sasp.co.uk/uploads/athletics-year-5-6.pdf
https://www.twinkl.co.uk/resources/ks2-pe/ks2-pe-sports/athletics-sports-pe-subjects-key-stage-2


 

 

begin with).   Every player starts with 5 points – it’s up to the players to keep their own score as they go along.  Players should dribble the ball around the play area 
until the person in charge shouts out a number.  If the number is four, players have to dribble their ball to an island and make a team of four.  
If there are already four players on an island, they will need to dribble their ball to another island which has fewer than four people on it.  Players who don’t get on 
an island lose a point, while players who do get on an island gain a point.  The first player(s) to get to the target number of points wins the game.  For example, if 
the target number is 10, then the first player(s) to get 10 points is the winner. 
 
Island Hopping: This challenge is a bit like tag.   Using chalk or cones, mark out some islands on the floor – you could encourage children to do this themselves 
eventually.  One of the islands needs to be called ‘Prison Island’.   Players need to avoid being sent to Prison Island.   Two players should be the catchers (if this is a 
big group, more players can be catchers).  Non-catchers need a stick AND a ball, but catchers only need a stick because their aim is to steal the ball from the other 
players.  Players need to dribble their ball from island to island (remembering to avoid Prison Island) without being caught by the catchers.  Catchers are not 
allowed to go on any of the islands, so any players on an island are safe.  Players being chased by a catcher should dribble their ball to an island where they will be 
safe.  Encourage children to keep moving from island to island trying to avoid being caught.  They should be encouraged not to watch the ball as they move 
because they need to look around to make sure that the catchers are not nearby.  To catch a player, the catcher has to steal the ball from a player, or needs to 
force them to lose control of the ball.  Players who are caught need to go to Prison Island and count to 20 before they are allowed to play again.  When they have 
counted to 20, they can start dribbling the ball again. 
 

6 Tennis 
 
Handball 
Acquiring and developing skills 
To explore a variety of activities that require co-ordination, control and accuracy. To use these skills confidently in a game situation. 
Selecting and applying skills, tactics and compositional ideas  
To apply control, co-ordination and accuracy when passing the ball during the game To take part in competitive games with a strong understanding of tactics and 
composition. To apply knowledge of skills for attacking. To aim accurately in order to get to the opponent. To use running, throwing and catching confidently. 
Knowledge and understanding of fitness and health 
To recognise how their body feels when still and exercising and describe the effect exercise has on the body before and after. 
Evaluating and improving performance  
To compare and comment on skills to support creation of new games.  
 
Suggested activities: 
https://striver-challenge.com/wp-content/uploads/2016/02/Handball_UKS2.pdf 

 

https://striver-challenge.com/wp-content/uploads/2016/02/Handball_UKS2.pdf

