Year

R
We’re Off
to the
Moon

Reading
FICTION OR NON-FICTION?
To identify the difference between fiction and non-fiction
➢ To understand non-fiction books tell us real facts and fiction books are make-believe.
NON-FICTION - POSING QUESTIONS
Ask questions to find out
➢ Begin to pose questions they want to research in books or on computers.
STRUCTURE AND PRESENTATION
To identify basic story elements
➢ Identify the front cover, title and author.
➢ Show an understanding of rhyme.
➢ Recognise and use repeated phrases.
➢ Identify characters, settings and key events in order.
VOCABULARY
To build a wide vocabulary
➢ Talk with an adult about the meaning of unfamiliar words and then use them independently in speech.
RETRIEVAL
To recall information from a text
➢ Answer who, what, where and when questions about what they hear or read.
INFERENCE
Infer from what characters say and do
➢ Answer how and why questions about actions and feelings.
VISUALISING
Visualise understanding of what they have heard
➢ Demonstrate understanding through role play.
SUMMARISING
Summarise understanding
➢ Retell a simple text with picture prompts.
PREDICTING
To predict what might happen
➢ Begin to use the front cover, illustrations and opening sections read to them to predict the content of unfamiliar texts.
➢ Begin to make predictions based on clues such as pictures.
THEMES
To identify the main ideas and themes in a wide range of books
➢ Link familiar themes to their own experiences.

1
Living in
Space

NON-FICTION: STRUCTURE AND PRESENTATION
Identify how the structure and presentation of non-fiction texts contributes to meaning
➢ Discuss different ways pages from an information book can be laid out and how this is different from story books.
➢ Note some of the features of non-fiction texts, including layout, contents, use of pictures, illustrations and diagrams.
VOCABULARY
Use strategies to locate or infer the meaning of unfamiliar words
➢ Speculate about the possible meanings of new or unfamiliar words met in reading.
➢ Explain the meaning of the words they meet in a text
Build a wide vocabulary
➢ Make collections of interesting words and use them when talking about books and stories.
Use a dictionary effectively
➢ Use simple dictionaries and begin to understand their alphabetical organisation.
RETRIEVAL
Retrieve information from texts
➢ Discuss characters’ appearance, behaviour and the events that happen to them, using details from the text.
➢ Find specific information in simple texts they’ve read or that has been read to them.
Answer questions about a text and record their understanding
➢ Match events to characters in narrative and detail and information to objects or topics in non- fiction texts.
INFERENCE
Infer from what characters say and do
➢ Speculate about characters from what they say and do, e.g. when role playing parts or reading aloud.
➢ Discuss what is suggested about a character from the way or how he/ she speaks.
Justify their ideas about a text
➢ Answer simple questions where they recall information from a text.
VISUALISING
Visualise their understanding of what they have read
➢ Visualise what they have been reading, e.g. through drawing or acting out.
LANGUAGE FOR EFFECT
Identify how language contributes to meaning
➢ Explore the effect of patterns of language and repeated words and phrases.
➢ Identify and discuss some key elements of story language.
SUMMARISING
Summarise understanding
➢ Mark significant incidents in a story or information in a non-fiction text.
MAIN IDEAS AND THEMES
Identify main ideas and themes in a wide range of books and understand how these are developed over a text

➢ Pick out significant events, incidents or information that occur through a text.
➢ Link familiar story themes to their own experiences, e.g. illness, getting lost, going away.

2
NASA

NON-FICTION: STRUCTURE AND PRESENTATION
Identify how the structure and presentation of non-fiction texts contributes to meaning
➢ Identify and explain the use of different organisational features in non-fiction texts, including alphabetical order, layout, illustrations, diagrams, captions,
hyperlinks and bullet points.
VOCABULARY
Use strategies to locate or infer the meaning of unfamiliar words
➢ Learn how to find the meaning of an unfamiliar word where this is explained in preceding or subsequent sentences or in a glossary.
➢ Check whether a suggested meaning of an unfamiliar word makes sense in the context of the passage.
Build a wide vocabulary
➢ Develop understanding of words met in reading.
➢ Speculate about the possible meaning of unfamiliar words they have read.
Use a dictionary effectively
➢ Use dictionaries to locate words by the initial letter.
➢ Use terms such as definition.
➢ Discuss the definitions given in dictionaries and agree which is the most useful in the context.
RETRIEVAL
Retrieve information from texts
➢ Identify what is known for certain from the text about characters, places and events in narrative and about different topics in non – fiction.
➢ Give reasons why things happen where this is directly explained in the text.
Answer questions about a text and record their understanding
➢ Retrieve information from a text and re-present it in a variety of forms including by matching and linking information, ordering, tabulating and copying.
➢ Use different formats (matching, ordering etc.) to answer questions on a text.
INFERENCE
Infer from what characters say and do
➢ Make inferences about characters from what they say and do, focusing on important moments in a text.
Justify their ideas about a text
➢ Answer simple retrieval and inference questions by making a point and supporting it with ‘evidence’ from a text.

3
The Moon
Landing

VISUALISING
Visualise their understanding of what they have read
➢ Use illustrations and simple formats such as flow charts or diagrams to re-present and explain a process or a series of events.
LANGUAGE FOR EFFECT
Identify how language contributes to meaning
➢ Speculate about why an author might have chosen a particular word and the effect they were wanting to achieve, e.g. by considering alternative
synonyms that might have been used.
SUMMARISING
Summarise understanding
➢ Retell a story giving the main events. Retell some important information they’ve found out from a text.
➢ Draw together information from across a number of sentences to sum up what is known about a character, event or idea.
Annotate the text to support their understanding
➢ Make simple notes on a text, e.g. underlining key words or phrases, adding headings etc.
MAIN IDEAS AND THEMES
Identify main ideas and themes in a wide range of books and understand how these are developed over a text
➢ Discuss familiar story themes that they have read or heard.
➢ Give reasons why things happen or change over the course of a narrative.
NON-FICTION: STRUCTURE AND PRESENTATION
Identify how the structure and presentation of non-fiction texts contributes to meaning
➢ Identify how different non-fiction texts are organised.
➢ Use the organisational features of non-fiction texts in their own reading and research.
➢ Explain how the organisational features of non-fiction texts support the reader in finding information or researching a topic.
VOCABULARY
Use strategies to locate or infer the meaning of unfamiliar words
➢ Practise re-reading a sentence and reading on in order to locate or infer the meaning of unfamiliar words.
➢ Discuss unfamiliar words and their possible meaning to clarify their understanding of a sentence or passage.
Build a wide vocabulary
➢ Identify where an author uses alternatives and synonyms for common or over used words and speculate about the shades of meaning implied.
Use a dictionary effectively
➢ Locate words in a dictionary by the first two letters.
➢ Know the quartiles of the dictionary.
RETRIEVAL
Retrieve information from texts
➢ Locate, retrieve and collect information from texts about significant or important elements or aspects (e.g. characters, events, topics).
Answer questions about a text and record their understanding

4
The
Planets

➢ Use different formats to retrieve, record and explain information about what they have read in both fiction and non-fiction texts, e.g. flow charts, for and
against columns, matrices and charts of significant information.
➢ Record their understanding of a text in different ways, using a range of formats.
INFERENCE
Infer from what characters say and do
➢ Understand how what a character says or does impacts on other characters, or on the events described in the narrative.
➢ Infer characters’ feelings in fiction.
Justify their ideas about a text
➢ Re-read sections of texts carefully to find ‘evidence’ to support their ideas about a text.
➢ Answer simple retrieval and inference questions by making a point and supporting it with ‘evidence’ from a text.
VISUALISING
Visualise their understanding of what they have read
➢ Re-present information gathered from a text as a picture or graphic, labelling it with material from the text.
LANGUAGE FOR EFFECT
Identify how language contributes to meaning
➢ Discuss authors’ choice of words and phrases that describe and create impact, e.g. adjectives and expressive verbs.
SUMMARISING
Summarise understanding
➢ Retell main points of a story in sequence. Identify a few key points from across a non- fiction passage.
Annotate the text to support their understanding
➢ Read and identify the main points or gist of the text, e.g. underlining or highlighting key words or phrases, listing key points, or marking important
information.
➢ Mark a text to identify unfamiliar words and ideas to be clarified or explored in discussion and subsequent re-reading.
MAIN IDEAS AND THEMES
Identify main ideas and themes in a wide range of books and understand how these are developed over a text
➢ Identify typical story themes, e.g. trials and forfeits, good and evil, weak over strong, wise and foolish.
➢ Discuss how characters’ feelings, behaviour and relationships change over a text.
NON-FICTION: STRUCTURE AND PRESENTATION
Identify how the structure and presentation of non-fiction texts contributes to meaning
➢ Identify the main features of non-fiction texts (both print and computer based) including headings, captions, lists, bullet points and understand how to
use to find information efficiently.
VOCABULARY
Use strategies to locate or infer the meaning of unfamiliar words
➢ Identify unfamiliar vocabulary in a text and adopt appropriate strategies to locate or infer the meaning, including re-reading surrounding sentences and/
or paragraphs to identify an explanation or develop a sensible inference (E.g. by identifying root words and derivatives, using the context and syntax, or
using aids such as glossaries or dictionaries).

➢ Identify where unfamiliar words are not explained in the text and where a dictionary needs to be used to understand them.
Build a wide vocabulary
➢ Consider a writer’s use of specific and precise nouns, adjectives, verbs and adverbs and discuss the meanings conveyed.
➢ Investigate the meaning of technical or subject specific words they meet in their reading.
Use a dictionary effectively
➢ Locate words in a dictionary by the third and fourth place letters.
➢ Use the quartiles of the dictionary efficiently to locate words quickly.
RETRIEVAL
Retrieve information from texts
➢ Identify and discuss key sentences and words in texts which convey important information about characters, places, events, objects or ideas.
➢ Pick out key sentences and phrases that convey important information.
Answer questions about a text and record their understanding
➢ Retrieve and collect information from different sources and re-present it in different forms, e.g. chart, poster, diagram.
➢ Answer questions on a text using different formats (matching, ordering, tabulating, etc.)
INFERENCE
Infer from what characters say and do
➢ Deduce the reasons for the way that characters behave from scenes across a short story.
Justify their ideas about a text
➢ Support their ideas about a text by quoting or by paraphrasing from it.
Answer retrieval and inferential questions both orally and in writing, by making a point, and explaining it.
VISUALISING
Visualise their understanding of what they have read
➢ Visualise the information they have read about, e.g. by mapping, illustrating, representing information graphically, and acting out. Use information from
the text to justify their visual representations.
LANGUAGE FOR EFFECT
Identify how language contributes to meaning
➢ Understand how writers use figurative and expressive language to create images and atmosphere, e.g. to create moods, arouse expectations, build
tension, describe attitudes or emotions.
➢ Discuss the meaning of similes and other comparisons they have read.
SUMMARISING
Summarise understanding
➢ Summarise a sentence or paragraphs by identifying the most important elements.
➢ Make brief summaries at regular intervals when reading, picking up clues and hints as well as what is directly stated.
Annotate the text to support their understanding
➢ Mark texts to identify vocabulary and ideas which they need to clarify.
➢ Mark a text by highlighting or adding headings, underlining or noting words or sentences, and adding notes where helpful.

MAIN IDEAS AND THEMES
Identify main ideas and themes in a wide range of books and understand how these are developed over a text
➢ Identify social, moral or cultural issues or themes in stories, e.g. the dilemmas faced and dealt with by characters or the moral of the story.
➢ Link cause and effect in narratives and recounts.
➢ Explain how ideas are developed in non-fiction texts.
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NON-FICTION: STRUCTURE AND PRESENTATION
Identify how the structure and presentation of non-fiction texts contributes to meaning
➢ Identify the features of different non-fiction texts, e.g. recounts, instructions, explanations, persuasive writing and argument, including content,
structure, vocabulary, style, layout and purpose.
➢ Discuss the way that writers of non-fiction match text structure to their intentions.
VOCABULARY
Use strategies to locate or infer the meaning of unfamiliar words
➢ Identify when they do not understand the vocabulary used in a text and need to clarify the meaning.
➢ Give increasingly precise explanations of word meanings that fit with the context of the text they are reading.
➢ Check the plausibility and accuracy of their explanation or inference of the word meaning
Build a wide vocabulary
➢ Distinguish between everyday word meanings and their subject specific use, e.g. the specific meaning of force in scientific text.
Use a dictionary effectively
➢ Use dictionaries effectively to locate word meanings and other information about words, e.g. by using alphabetical order, understanding abbreviations,
determining which definition is the most relevant to the context.
➢ Use a dictionary to check a suggested meaning.
RETRIEVAL
Retrieve information from texts
➢ Establish what is known about characters, events and ideas in narrative and non-fiction texts, retrieving details and examples from the text to back up
their understanding or argument.
Answer questions about a text and record their understanding
➢ Use different formats to capture, record and explain information about what they have read, e.g. flow charts, for and against columns, matrices and
charts of significant information.
➢ Recognise different types of comprehension questions (retrieval/ inferential) and know whether the information required to answer will be explicitly
stated or implied in the text.
➢ Vary the reading strategies they use to answer questions, depending on the different types asked.
➢ Answer questions by explaining their ideas orally and in writing, including questions requiring open- ended responses.

INFERENCE
Infer from what characters say and do
➢ Understand what is implied about characters and make judgements about their motivations and attitudes from the dialogue and descriptions.
Justify their ideas about a text
➢ Evaluate a book or section of it, referring to details and examples in a text to back up their judgement and support their reasoning.
➢ Identify and summarise evidence from a text to support a hypothesis.
VISUALISING
Visualise their understanding of what they have read
➢ Re-present information from a text graphically. Comment on the illustrations and graphic representations they encounter in texts, linking their
comments back to the text itself.
LANGUAGE FOR EFFECT
Identify how language contributes to meaning
➢ Discuss the meaning of figurative language (metaphors and similes) and idiomatic words and phrases used in a text, beginning to explain the purpose and
impact of such choices.
➢ Investigate how writers use words and phrases for effect, e.g. to persuade, to convey feelings, to entice a reader to continue.
SUMMARISING
Summarise understanding
➢ Make regular, brief summaries of what they’ve read, identifying the key points.
➢ Summarise a complete short text or substantial section of a text.
➢ Summarise what is known about a character, event or topic, explain any inferences and opinions by reference to the text.
Annotate the text to support their understanding
➢ Annotate a text to identify to identify key information or identify elements they don’t understand or want to revisit or explore further.
➢ Note key points of what has been read, using simple abbreviations, diagrams or other simple marking system.
➢ Use these as the basis of follow up and discussion if appropriate.
MAIN IDEAS AND THEMES
Identify main ideas and themes in a wide range of books and understand how these are developed over a text
➢ Begin to distinguish between plot events/ details and the main themes in the texts they read.
➢ Identify how ideas and themes are explored and developed over a text, e.g. how a story opening can link to its ending or how characters change over a
narrative.
➢ Explain how a detailed picture can emerge from a non-fiction text by examining different aspects of the topic.
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NON-FICTION: STRUCTURE AND PRESENTATION
Identify how the structure and presentation of non-fiction texts contributes to meaning
➢ Understand and explain how different conventions and presentational features are used across a range of information or non-narrative texts.
➢ Compare different types of information texts, including texts which are a mix of text types or were written for a number of purposes simultaneously, and
identify differences in the way that they are structured.
VOCABULARY
Use strategies to locate or infer the meaning of unfamiliar words
➢ Check the plausibility and accuracy of their explanation of, or inference about, a word meaning
➢ Identify when they do not understand the vocabulary used in a text and apply appropriate strategies (re – reading, reading on, using the context,
knowledge of syntax or word roots) to clarify the meaning.
Build a wide vocabulary
➢ Collect unfamiliar vocabulary from texts they have read, define meanings and use the vocabulary when recording ideas about the text.
➢ Collect and define technical vocabulary met in other subjects, e.g. developing subject or topic glossaries.
Use a dictionary effectively
➢ Use dictionaries, glossaries and other alphabetically ordered texts confidently and efficiently in order to locate information about words met in reading.
➢ Identify the most appropriate meaning of a word used in a text from alternative definitions given in a dictionary.
RETRIEVAL
Retrieve information from texts
➢ Use evidence from across a text to explain events or ideas. Identify similarities and differences between characters, places, events, objects and ideas in
texts.
Answer questions about a text and record their understanding
➢ Record details retrieved from the text about characters, events and ideas, e.g. by making a comparisons table, true or false grid etc.
➢ Recognise different types of comprehension questions (retrieval/ inferential) and know whether the information required for the answer will be explicitly
stated or implied in the text.
➢ Vary the reading strategies they use and mode of answering according to what is expected of them by the question.
➢ Use confidently the different formats (matching, ordering etc.) to answer questions on a text.
➢ Answer questions by explaining their ideas orally and in writing.
INFERENCE
Infer from what characters say and do
➢ Understand what is implied about characters through the way they are presented, including through the use of a narrator or narrative voice, explaining
how this influences the readers’ view of characters.
Justify their ideas about a text
➢ Identify material from texts to support an argument, know when it is useful to quote directly, paraphrase or adapt.
➢ Identify and summarise evidence from a text to support a hypothesis
VISUALISING
Visualise their understanding of what they have read

➢ Re-present information from a text graphically. Comment on the illustrations and graphic representations they encounter in texts, linking their
comments back to the text itself .
LANGUAGE FOR EFFECT
Identify how language contributes to meaning
➢ Identify and discuss idiomatic phrases, expressions and comparisons (metaphors, similes and embedded metaphors) met in texts, using an appropriate
technical vocabulary.
➢ Consider how authors have introduced and extended ideas about characters, events or topics through the language choices and the way they have
developed them.
➢ Comment critically on how a writer uses language to imply ideas, attitudes and points of view
SUMMARISING
Summarise understanding
➢ Make regular, brief summaries of what they’ve read, linking their summary to previous predictions about the text.
➢ Update their ideas about the text in the light of what they’ve just read.
➢ Summarise ‘evidence’ from across a text to explain events or ideas.
➢ Summarise their current understanding about a text at regular intervals.
Annotate the text to support their understanding
➢ Identify and mark aspects of a text which are unclear in order to discuss or revisit on a second reading.
➢ As they read, identify, mark and annotate extracts which they think are significant to understanding characters, events or ideas or an author’s point of
view or use of language, adding a commentary where this is helpful.
MAIN IDEAS AND THEMES
Identify main ideas and themes in a wide range of books and understand how these are developed over a text
➢ Understand how a writer develops themes, ideas or points of view over a text.
➢ Identify how the narrative or author’s voice influences the reader’s point of view and frames their understanding.
➢ Discuss how this can change over the course of a text.
➢ In non- fiction texts distinguish between explicit and implicit points of view and discuss how the sense of the writer can develop over a text, e.g. in
autobiographies.
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R

Writing
We’re off to the Moon!
Lists – things to take on a mission
Fact file about the Moon
Retell stories just heard.
Sequence a series of events.
Hey, diddle, diddle?
CL for new items in a list.
Phonics – Phase 2
Terminology to be introduced:
Sentence
Capital letter
Full stop

1

Living in Space
Fact files – living on the International Space Station.
Recounts of familiar events 3 weeks
Sequencing sentences to form short texts.
Teach how words can combine to make sentences
• joining words and joining clauses using ‘and’.
Terminology to be introduced:
• word
• sentence
• letter
• capital letter
• full stop
• punctuation
• singular
• plural
• question mark
• exclamation mark

Grammar:
Learn the spellings of days of the week.
Write sentences and punctuate them with capital letter and full stops.
Use pronouns to replace nouns: he, she, it, they, I, we, you
Use adjectives to add description.
Separation of words with spaces
• introduction to the use of capital letters, full stops, question marks and exclamation marks to demarcate sentences
• capital letters for names of people, places, days of the week and for the personal pronoun I.
Regular plural noun suffixes -s or -es (e.g. dog, dogs; wish, wishes)
• suffixes that can be added to verbs (e.g. helping, helped, helper)
• how the prefix un changes the meaning of verbs and adjectives (negation, e.g. unkind, or undoing, e.g. untie the boat)
Phonics – Phase 5
Recaps of those graphemes chn find difficult/catch-up Phase 3.
Week 1 + 2
Alternative spellings of short vowel sounds
Teach - /e/ (a, ai, e, ea, ie), /i/(e, i, u, ui, y), /o/(a, o, ou), /u/(o, oe, oo, ou, our, u), /oo/(oul, oo, u)
Tricky words – oh, their, people, Mr., Mrs., called (spelling)
Week 3 + 4
Alternative spellings of long vowel sounds
Teach - /ai/(a, a-e, ai, aigh, ay, ea, eigh, ey), /ee/(e, e-e, ea, ee, ei, ey, eo, i, ie, y), /igh/(eigh, eye, i, i-e, ie, igh, y), /oa/(o, o-e, oa, oe, oh, ou, ough, ow)
Week 5+ 6
Alternative spellings of long vowel sounds
Teach - /oi/(oi, oy), /ow/(ou, ough, ow), /oo/(ew, o, o-e, oo, ou, ough, u, u-e, ue, ui), /y-oo/(eu, ew, u, u-e, ue)
Kent Spelling Test
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NASA
Newspaper report – role-play. Create questions to ask an astronaut, find answers. (Could green-screen pupils for photos for newspapers)
Setting description – role-play, use of photographs, film taken in space, vocabulary harvest.
◊Terminology to be introduced:
• verb
• tense (past, present)
• adjective
• noun
• noun phrase
• adverb
• statement
• question
• exclamation
• command
• apostrophe
• comma
• compound
• suffix
Edit and improve. Pupils should be taught how to make simple additions, revisions and corrections to their own writing by:
◊ evaluating their writing with the teacher and other pupils
◊ re-reading to check that their writing makes sense and that verbs to indicate time are used
correctly and consistently, including verbs in the continuous form
◊ proof-reading to check for errors in spelling, grammar and punctuation (e.g. ends of sentences punctuated correctly)
• Read aloud what they have written with appropriate intonation to make the meaning clear
form lower-case letters of the correct size relative to one another
• start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, when adjacent to one another, are best left un-joined.
• write capital letters and digits of the correct size, orientation and relationship to one another and to lower case letters
• use spacing between words that reflects the size of the letters
formation of nouns using suffixes such as -ness, -er
• compound nouns
• formation of adjectives using suffixes such as -ful, -less (A fuller list of suffixes can be found in the spelling appendix)

• use of the suffixes –er and -est to form comparisons of adjectives and adverbs
• the use of -ly to turn adjectives into adverbs
Grammar:
capital letters, full stops, question marks and exclamation marks to demarcate sentences
• commas to separate items in a list
• apostrophes to mark contracted forms in spelling
• apostrophes to mark singular possessions in nouns
Revision: nouns, verbs, determiners, adjectives
Expanded noun phrases.
Linking main clauses with conjunctions: Y1 (and, but, because, so) + when, if, as, before.
◊ sentences with different forms:
statement, question, exclamation, command.
◊ the present and past tenses correctly and consistently, including the progressive form
 subordination (using when, if, that, or because) and co-ordination (using or, and, or but)
◊ some features of written Standard English – not ‘we was’ and ‘I done’ etc.
Phonics and Spelling - No Nonsense Spelling Spr. 1 Recap those graphemes that are not yet secure.
Wk1 - Strategies at the point of writing: Have a go sheets
/aɪ/sound spelt ‘y’
Wk2 - Contractions (can’t, didn’t,
hasn’t, it’s, couldn’t, I’ll, they’re).
Wk3 - Adding endings ‘-ing’, ‘-ed’,
‘-er’, ‘-est’ to words ending in ‘e’ with a consonant before it.
Wk4 - /iː/ sound spelt ‘ey’.
Homophones and near-homophones.
Wk5 - /r/ sound spelt ‘wr’.
Common exception words (most, both, only).
Wk6 - Adding ‘-ing’, ‘-ed’, ‘-er’,
‘-est’ and ‘-y’ to words of one syllable ending in a single consonant after a single vowel.
Common exception words (move, prove, improve, should, would, could, most, both, only)

Spell by:
◊ segmenting spoken words into phonemes and representing these by graphemes, spelling many correctly.
Kent Spellings
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The Moon Landing
Newspaper reports
Features of these. Watch film of the Moon landing. Role-play. Vocabulary harvest. Setting description.
Poetry with a shared theme: poetry about the Moon
Rhyme
Terminology to be introduced:
• word family
• conjunction
• adverb
• preposition
• direct speech
• inverted commas (or
speech marks)
• prefix
• consonant
• vowel
• clause
• subordinate clause
Plan their writing by:
◊ discussing writing similar to that which they are planning to write in order to understand and learn from its structure, vocabulary and grammar
◊ discussing and recording ideas
Introduction to paragraphs as a way to group related material
• headings and sub-headings to aid presentation
• use of the present perfect form of verbs instead of the simple past (e.g. he has gone out to play contrasted with he went out to play)
 introduction to inverted commas to punctuate direct speech (quotes in newspaper report)
Practice handwriting – CT modelling
• use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left unjoined
• increase the legibility, consistency and quality of their handwriting, e.g. by ensuring that the downstrokes of letters are parallel and equidistant; that lines of writing
are spaced sufficiently so that the ascenders and descenders of letters do not touch
Grammar –

• formation of nouns using a range of prefixes, such as super-, anti-, auto• Use of the forms a or an according to whether the next word begins with a consonant or a vowel (e.g. a rock, an open box)
• Word families based on common words
Extending sentences by using and, or, but and so.
Expressing time, place and cause using:
◊ conjunctions (e.g. when, before, after, while, so, because)
◊ adverbs (e.g. then, next,
soon, therefore)
◊ or prepositions (e.g. before, after, during, in, because of)
Begin to recognise main and subordinate clauses.
Introduction to inverted commas to punctuate direct speech.
•
•
•

Choosing nouns or pronouns appropriately for clarity and cohesion and to avoid repetition
Using conjunctions, adverbs and prepositions to express time and cause
Using fronted adverbials and using commas after fronted adverbials.

• Use and understand the grammatical terminology in English Appendix 2 accurately and appropriately when discussing their writing and reading
•Evaluate and edit by:
◊ Assessing the effectiveness of their own and others’ writing and suggesting improvements
◊ Proposing changes to grammar and vocabulary to improve consistency, including the accurate use of pronouns in sentences
Place the possessive apostrophe accurately in singular nouns
• Use the first two or three letters of a word to check its spelling in a dictionary
• Write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far
• Proof-read for spelling and punctuation errors
• Read aloud their own writing, to a group or the whole class, using appropriate intonation and controlling the tone and volume so that the meaning is clear
Pupils should be taught to:
• Use further prefixes and suffixes and understand how to add them (English Appendix 1) Special attention to words ending in y.
• Spell further homophones
• Spell words that are often misspelt (English Appendix 1)
Phonics and Spelling - No Nonsense Spelling Spr. 1 Revise GPCs not yet secure fromY2.
Wk1 - From Year 2: suffixes
‘-ness’ and ‘-ful’ following a consonant.

Wk2 - Prefixes ‘sub-’ and ‘tele-’.
Wk3 - From Year 2: apostrophe for contraction.
Strategies for learning words: words from statutory and personal spelling lists.
Wk4 - Words from statutory and personal spelling lists: pair testing.
Words with the /ʃ/ sound spelt ‘ch’ (mostly French in origin) as well as‘s’, ‘ss (ion/ure)’.
Wk5 - Words with the /ʃ/ sound spelt ‘ch’ (mostly French in origin) as well as ‘s’, ‘ss(ion/ure)’: dictation.
Strategies for learning words: words from statutory and personal spelling lists.
Wk6 – Suffixes –less, -ness, -ful and –ly.

Kent Spelling Test
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The Planets
Non-chronological reports 3 wks.
Film or play script set in space – 3 wks.
(Use TV or film to inspire)
Terminology to be introduced:
•
pronoun
• possessive pronoun
• adverbial
• determiner
Plan their writing by:
◊ Discussing writing similar to that which they are planning to write in order to understand and learn from its structure, vocabulary and grammar
◊ Discussing and recording ideas
◊ Organising paragraphs around a theme ◊ In narratives, creating settings, characters and plot
◊ In non-narrative material, using simple organisational devices (for example: headings and sub-headings)
Evaluate and edit by:
◊ Assessing the effectiveness of their own and others’ writing and suggesting improvements ◊ Proposing changes to grammar and vocabulary to improve consistency,
including the accurate use of pronouns in sentences.
Increase the fluency of cursive script in handwriting practice – CT modelling use the diagonal and horizontal strokes that are needed to join letters and understand which
letters, when adjacent to one another, are best left unjoined.
• Increase the legibility, consistency and quality of their handwriting, e.g. by ensuring that the downstrokes of letters are parallel and equidistant; that lines of writing
are spaced sufficiently so that the ascenders and descenders of letters do not touch.
Grammar

Teach explicitly the grammatical difference between plural and possessive –s
• Standard English forms for verb inflections instead of local spoken forms (e.g. we were instead of we was, or I did instead of I done)
Fronted adverbials
• Use of commas after fronted adverbials (e.g. Later that day, I heard the bad news)
• Noun phrases expanded by the addition of modifying adjectives, nouns and preposition phrases (e.g. the teacher expanded to the strict maths teacher with curly hair)
•
Use of inverted commas and other punctuation to indicate direct speech (e.g. a comma after the reporting clause; end punctuation within inverted commas. The
conductor shouted, “Sit down!”)
• Apostrophes to mark singular and plural possession (e.g. the girl’s name, the girls’ names)
•
Revise contractions and apostrophes of omission
Appropriate choice of pronoun or noun within and across sentences to aid cohesion and avoid repetition.
• Use the first two or three letters of a word to check its spelling in a dictionary.
• Write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far.
Proof-read for spelling and punctuation errors
• Read aloud their own writing, to a group or the whole class, using appropriate intonation and controlling the tone and volume so that the meaning is clear
Phonics and Spelling
No Nonsense Spelling Spr. 1
Wk1 The /g/ sound spelt ‘gu’.
Strategies for spelling words on statutory spelling lists.
Wk2 Words with endings sounding like /tʃə/ spelt ‘-ture’.
Wk3 Words with endings sounding like /tʃə/ spelt ‘-ture’: dictation.
Possessive apostrophe with plurals.
Wk4 - Possessive apostrophe with plurals.
Homophones (scene/seen, mail/male, bawl/ball).
Wk5 - Strategies for learning words: homophones (scene/seen, mail/male, bawl/ball)
Wk6 - Words already learnt from the statutory spelling test.
Error analysis – CT to do.
Kent Spellings

5

Failed Space Missions – Apollo 13
TV broadcasts – 3 wks.
Make own news reports on film clips.
Script. Green screen.
Explanation text through Science work – Shadows 3 wks.
Science fiction narrative writing – creation of setting.
Features of sci-fi. Star Wars?
Paragraphing
Devices to build cohesion within a
paragraph (e.g. then, after that, this, firstly)
• Linking ideas across paragraphs using
adverbials of time (e.g. later), place
(e.g. nearby) and number (e.g. secondly) or tense choices (e.g.
he had seen her before)
Sentence structure –
 Brackets, dashes or commas to indicate parenthesis
 Use of commas to clarify meaning or avoid ambiguity
Grammar
Terminology to be introduced:
• relative clause
• modal verb
• relative pronoun
• parenthesis
• bracket
• dash
• cohesion
• ambiguity
Relative clauses beginning with who, which, where, when, whose, that or an omitted relative pronoun
• Indicating degrees of possibility using modal verbs (e.g. might, should, will, must)
• Indicating degrees of possibility using adverbs (e.g. perhaps, surely)

Using suffixes to change word classes.
Recap direct and reported speech.
Punctuation of speech and layout.
Interrupted speech.
Adverbials of time and place.
Commas after fronted adverbials.
Spelling –
Converting nouns or adjectives into verbs using suffixes (e.g.-ate, -ise, -ify)
• Verb prefixes (e.g. dis-, de-, mis-, over- and re-)
No Nonsense Spelling Spr1
Wk1 - Strategies at the point of writing: Have a go.
From Years 3 and 4: apostrophe for possession.
Strategies for learning words: words from personal spelling lists.
Wk2 – Assess words from statutory and personal spelling lists.
Rare GPCs (bruise, guarantee, immediately, vehicle, yacht).
Wk3 - Rare GPCs (bruise, guarantee, immediately, vehicle, yacht).
Rare GPCs: dictation – Assess. Using spelling journals for etymology.
Wk4 - Words ending in ‘-ably’ and ‘-ibly’.
Wk5 - Words ending in ‘-ably’ and ‘-ibly’.
Homophones (led/lead, steel/steal, alter/altar).
Strategies for learning words: homophones.
Wk6 – Homophones.
Strategies for learning words: words from statutory and personal spelling lists.
Assess – Kent Spelling Test

6

The future of space exploration
Discussion text – 3 wks. Debate – Is space exploration worth the expense when so many people in the world are living in poverty? (Suggestion)
Science Fiction – 3 wks. Creation of setting.
Terminology to be introduced:
• active and passive voice
• subject and object
• hyphen
• synonym
• antonym
• colon
• semi-colon
• Bullet-points
• ellipsis
Text structure - linking ideas across paragraphs using a wider range of cohesive devices (e.g. repetition of a word or phrase, grammatical connections (e.g. the use of
adverbials such as on the other hand, in contrast, or as a consequence), and ellipsis
• Layout devices, such as headings, sub-headings, columns, bullets, or tables, to structure text
Language use - the difference between vocabulary typical of informal speech and vocabulary appropriate for formal speech and writing (e.g. said - reported, alleged, or
claimed, find out – discover, ask for – request, go – enter)
• How words are related by meaning as synonyms and antonyms (e.g. big, large, little)
Sentence structure
Use of the passive voice to affect the presentation of information in a sentence [e.g. I broke the window in the greenhouse,’ versus ‘The window in the greenhouse was
broken (by me)].
• The difference between structures typical of informal speech and structures appropriate for formal speech and writing (such as the use of question tags, e.g. He’s
your friend, isn’t he? or the use of the subjunctive forms such as If I were or were they to come in some very formal writing and speech)
(These are particularly suited to discussion text and AA challenge)
Grammar
Subject-object
Passive voice
Recap main and subordinate clauses.

Colons to separate independent clauses.
Hyphens to avoid ambiguity.
Cohesive devices: repetition, pronouns, adverbials and ellipsis.
Rules of Standard English.
Punctuation
use of the semi-colon, colon and dash to mark the boundary between independent clauses (e.g. It’s raining; I’m fed up)
• use of the colon to introduce a list and use of semi-colons within lists
• punctuation of bullet points to list information
• how hyphens can be used to avoid ambiguity (e.g. man eating shark versus man-eating shark, or recover versus re-cover)
Spelling – No Nonsense Spelling Spr1
No Nonsense Spelling Spr. 1
Wk1 - Words with ‘ough’ letter string.
Wk2 - Strategies for learning words: words from statutory and personal spelling lists.
Wk3 - Words from statutory and personal spelling lists: pair testing.
Words ending ‘-cial’ and ‘-tial’.
Wk4 - Words ending ‘-cial’ and ‘-tial’.
Proofreading someone else’s writing.
Wk5 - Strategies for learning words: words from personal spellings lists.
Wk6 - Pair testing personal and statutory words.
Generating words from
Prefixes.
Strategies for learning words: words from statutory and personal spelling lists.
Assess – Kent Spellings.

Year

Maths

R

Number recognition
Ordering numbers
Calculation- addition and subtraction
Position – ordinal numbers and positional language
Length

1

(Within 20)
Represent and use number bonds and related subtraction facts within 20
Read, write and interpret mathematical statements involving addition (+), subtraction (−) and equals (=) signs.
Add and subtract one-digit and two digit numbers to 20, including zero.
Solve one step problems that involve addition and subtraction, using concrete objects and pictorial representations, and missing number problems such as 7 = ꙱ – 9
(Within 50)
Count to 50 forwards and backwards, beginning with 0 or 1, or from any number.
Count, read and write numbers to 50 in numerals.
Given a number, identify one more or one less.
Identify and represent numbers using objects and pictorial representations including the number line, and use the language of: equal to, more than, less than (fewer), most, least.
Count in multiples of twos, fives and tens.

2

Recall and use multiplication and division facts for the 2, 5 and 10 times tables, including recognising odd and even numbers.
Calculate mathematical statements for multiplication and division within the multiplication tables and write them using the multiplication (×), division (÷) and equals (=) signs.
Solve problems involving multiplication and division, using materials, arrays, repeated addition, mental methods and multiplication and division facts, including problems in contexts.
Show that the multiplication of two numbers can be done in any order (commutative) and division of one number by another cannot.
Interpret and construct simple pictograms, tally charts, block diagrams and simple tables.
Ask and answer simple questions by counting the number of objects in each category and sorting the categories by quantity.
Ask and answer questions about totalling and comparing categorical data.
Identify and describe the properties of 2-D shapes, including the number of sides and line symmetry in a vertical line.
Identify and describe the properties of 3-D shapes, including the number of edges, vertices and faces.
Identify 2-D shapes on the surface of 3-D shapes, [for example, a circle on a cylinder and a triangle on a pyramid].
Compare and sort common 2-D and 3-D shapes and everyday objects

3

Recall and use multiplication and division facts for the 3, 4 and 8 multiplication tables.
Write and calculate mathematical statements for multiplication and division using the multiplication tables they know, including for two-digit numbers times one-digit numbers, using
mental and progressing to formal written methods.
Solve problems, including missing number problems, involving multiplication and division, including positive integer scaling problems and correspondence problems in which n objects
are connected to m objectives.
Add and subtract amounts of money to give change, using both £ and p in practical contexts.
Interpret and present data using bar charts, pictograms and tables.
Solve one-step and two-step questions [for example, ‘How many more?’ and ‘How many fewer?’] using information presented in scaled bar charts and pictograms and tables.

4

Recall and use multiplication and division facts for multiplication tables up to 12 × 12.
Use place value, known and derived facts to multiply and divide mentally, including: multiplying by 0 and 1; dividing by 1; multiplying together three numbers.
Recognise and use factor pairs and commutativity in mental calculations.
Multiply two digit and three digit numbers by a one digit number using formal written layout.
Solve problems involving multiplying and adding, including using the distributive law to multiply two digit numbers by one digit, integer scaling problems and harder correspondence
problems such as n objects are connected to m objects.
Find the area of rectilinear shapes by counting squares.
(Split over T3&4)
Recognise and show, using diagrams, families of common equivalent fractions.
Count up and down in hundredths; recognise that hundredths arise when dividing an object by one hundred and dividing tenths by ten.
Solve problems involving increasingly harder fractions to calculate quantities, and fractions to divide quantities, including non-unit fractions where the answer is a whole number.
Add and subtract fractions with the same denominator.

5
Multiply and divide numbers mentally drawing upon known facts.
Multiply numbers up to 4 digits by a one or two digit number using a formal written method, including long multiplication for 2 digit numbers.
Divide numbers up to 4 digits by a one digit number using the formal written method of short division and interpret remainders appropriately for the context.
Solve problems involving addition and subtraction, multiplication and division and a combination of these, including understanding the use of the equals sign.
(Split over T3&4)
Compare and order fractions whose denominators are multiples of the same number.
Identify, name and write equivalent fractions of a given fraction, represented visually including tenths and hundredths.
Recognise mixed numbers and improper fractions and convert from one form to the other and write mathematical statements >1 as a mixed number [for example ⅖ + ⅘ = ⁶⁄₅ = 1⅕].
Add and subtract fractions with the same denominator and denominators that are multiples of the same number.
Multiply proper fractions and mixed numbers by whole numbers, supported by materials and diagrams.

Read and write decimal numbers as fractions [ for example 0.71 = ⁷¹/₁₀₀ ].
Solve problems involving multiplication and division, including scaling by simple fractions and problems involving simple rates.

6

Identify the value of each digit in numbers given to 3 decimal places and multiply numbers by 10, 100 and 1,000 giving answers up to 3 decimal places.
Multiply one-digit numbers with up to 2 decimal places by whole numbers.
Use written division methods in cases where the answer has up to 2 decimal places.
Solve problems which require answers to be rounded to specified degrees of accuracy.
Solve problems involving the calculation of percentages [for example, of measures and such as 15% of 360] and the use of percentages for comparison.
Recall and use equivalences between simple fractions, decimals and percentages including in different contexts.
Use simple formulae.
Generate and describe linear number sequences.
Express missing number problems algebraically.
Find pairs of numbers that satisfy an equation with two unknowns.
Enumerate possibilities of combinations of two variables.

Year

Science

R
Ideas: Children examine how a spaceship may be different from home and school. Things that they may need in a spaceship. They could create a mini spaceship, which
is strong and study.
EYFs goals
30-50
Knows how to operate simple equipment
Shows an interest in technological toys with knobs or pulleys, or real objects such as cameras or mobile phones.
Shows skill in making toys work by pressing parts or lifting flaps to achieve effects such as sound, movements or new images.
Ideas: links to space gadgets. They could build their own rocket that includes flaps.
40-60
Constructs with a purpose in mind, using a variety of resources.
Ideas: selects strong materials that would keep a rocket stable.
EGL15
-Children recognise that a range of technology is used in places such as homes and schools.
-They select and use technology for particular purposes.
Ideas:
Technology in space could be linked with their ideas (such as what technology they may need to have in space, especially with very little gravity).

1

Living in Space
Content
Everyday materials
-distinguish between an object and the material from which it is made
-identify and name a variety of everyday materials, including wood, plastic, glass, metal, water, and rock
-describe the simple physical properties of a variety of everyday materials
-compare and group together a variety of everyday materials on the basis of their simple physical properties.

W/S:
-Identify and classify with objects or images
-Using recordings and observations to answer questions.

Ideas: items that you can find in a spaceship/rocket and then group those materials.
Compare materials and then link to building the best rocket that can withstand harsh conditions (may be put it in front of a fan for a period of time as an idea for harsh
conditions – you could even look at whether it can float. As when part of it returns, it lands in the sea. Place it in a freezer for cold temperatures etc).

2

NASA

Content: Everyday materials
-identify and compare the suitability of a variety of everyday materials, including wood, metal, plastic, glass, brick, rock, paper and cardboard for particular uses. From
Y1, try to extend the vocabulary range rather than just hard, soft (e.g. spongy, brittle and for those more able words such as insulator if they say it keeps them warm.
Key emphasis is on suitability).
-find out how the shapes of solid objects made from some materials can be changed by squashing, bending, twisting and stretching.
W/S:
-Using basic equipment to perform simple tests that enable comparisons (this can be between groups or within the same group)
-Drawing (label with scientific vocabulary) or explaining what they have observed.
-If required, create a recording table (chd to decide the values and where the information goes).
Ideas:
Creating a space suit that will keep the astronaut warm and not let in any air (can test this by holding it underwater and looking for bubbles).
A space station that can withhold harsh conditions.
DT links should fit well.

3

The Moon Landing
Content: Rocks
-compare and group together different kinds of rocks on the basis of their appearance and simple physical properties
-describe in simple terms how fossils are formed when things that have lived are trapped within rock
-recognise that soils are made from rocks and organic matter.
W/S:
-Set-up simple investigations
-Make careful observations
-Report findings appropriately and use basic scientific concepts to explain findings
-From findings, raise further questions.

4

Ideas:
Create your own fossils – you could make it an investigation by changing something (e.g. to harden the sand with saltwater, they could change the amount of salt, type
of sand, amount of water – they could come up with their own question).
-Comparing different rocks – which do they think would be most like the moon.
-testing how porous the rocks are or whether they erode easily.
The Planets
Content: Electricity
-identify common appliances that run on electricity
-construct a simple series electrical circuit, identifying and naming its basic parts, including cells, wires, bulbs, switches and buzzers
-identify whether or not a lamp will light in a simple series circuit, based on whether or not the lamp is part of a complete loop with a battery
-recognise that a switch opens and closes a circuit and associate this with whether or not a lamp lights in a simple series circuit
-recognise some common conductors and insulators, and associate metals with being good conductors.
W/S:
-Create relative questions and suggest different scientific enquires to answer the question.
-Make systematic and careful observations and take accurate readings.
-Selecting the most suitable and appropriate way to record – provide reasoning (this can be verbal)
-In conclusions, identify difference, similarities or changes related to simple scientific ideas and processes. (e.g. if you add more batteries the light bulb gets brighter,
just as a buzzer gets louder – then begin to use a scientific concept to explain).
Ideas:
-Ideas such as how to light up their spaceship.

-Create a torch that they can use when they leave a spaceship.
-An emergency buzzer if your space ship gets into trouble – create an investigation as to how loud can you make your emergency buzzer.

5

Failed space missions
Content: Earth and space
-describe the movement of the Earth, and other planets, relative to the Sun in the solar system
-describe the movement of the Moon relative to the Earth
-describe the Sun, Earth and Moon as approximately spherical bodies
-use the idea of the Earth’s rotation to explain day and night and the apparent movement of the sun across the sky.
W/S:
- Recording using scientific diagrams, labels, classify, tables, scatter, bar and line graphs
-Draw conclusions using scientific theories to explain results
- Begin to discuss accuracy of results.
Ideas:
Look at the order of the planets and in position. Find out which ones we may be able to travel too.
Compare length of expeditions or how far the planets are away from the sun (create a modal solar system using by converting measurements).

6

Future of space exploration

Content: Electricity
-associate the brightness of a lamp or the volume of a buzzer with the number and voltage of cells used in the circuit
-compare and give reasons for variations in how components function, including the brightness of bulbs, the loudness of buzzers and the on/off position of switches
-use recognised symbols when representing a simple circuit in a diagram.
(Moves forward from Year 4 as there is more explaining reasons for differences and variations. NOT just identifying).

W/S:
-Take accurate and precise recordings or measurements and repeat or work out the mean where necessary and justify
-Draw conclusions using scientific theories to explain results
--Explain the degree of trust and accuracy of trust to help suggest improvements. Some to explain anomalies.
Ideas:
How a spacecraft may generate its own electricity or a power supply on a planet.

Year

History

R

We’re off to the Moon
Recognise: who are they and why are they significant

Geography
We’re off to the moon
Recognise
Recognise main types of weather and be introduced to seasons.
Different jobs people do and where they work eg. Hospital, school

Q – Who has been to the moon?
Ideas
•
•
•

1

Living in Space
Sequence: Be able to order events
Q – What is the International Space Station?
Q – When was it first used and by who?
https://www.bbc.co.uk/newsround/34792835

Identify the types of weather and seasons associated with them – use
photos and real experiences.
How do people get to the moon – explore travel – rocket, train, car, bus
Use outdoor space and create bubbles (using chalk) for the seasons. Hold
up clothing associated with the different seasons, can the chn decide
which bubble is the right one.

Living in Space
Identify / Classify
Identify seasonal and daily weather patterns in the United Kingdom.
Ideas
•
•
•
•

Create a weather chart – Chn to create own symbols for the weather and
use them to create a daily/weekly weather chart.
Can they begin to explain why they would wear different clothes at
different times of the year? Have a variety of clothes and children can
decide what season they would need to wear them
Link to maths – create a tally chart on days when it is sunny /raining
Collect rainfall and measure.

2

NASA
Chronology: Understand that the past has been recorded in a variety of different
ways over a period of time

3

NASA
Compare / Contrast
Identify seasonal patterns in the United Kingdom and compare/contrast to
weather around the world (could link to equator)

Q – When was NASA formed?
Q – Why was Katherine Johnson significant?

•

https://www.nasa.gov/topics/history/index.html

•

https://www.britannica.com/biography/Katherine-Johnson-mathematician

•

The Moon Landing
Demonstrate Understanding: Be able to give some reasons for particular events
and changes
Q – What happened on 20th July 1969?
Q – Why was the moon landing so important?
https://www.dkfindout.com/uk/space/moon-landings/
https://www.bbc.co.uk/newsround/48789792

Ideas
Recap the seasons and the weather at these times – role play the
weather/seasons.
Look at launch sites around the world – What are their climates like
compare to the UK?
Have suitcases with different types of clothing (i.e winter /summer etc)
You are going on holiday to Africa – What clothing would you need to
pack? What about Antarctica?
The moon landing
Reason/Speculate

Locate the main countries of Europe inc. Russia.
Identify capital cities of Europe.
Describe and understand key aspects of:
Physical geography
Introduction to volcanoes and earthquakes
Ideas
•
•

Use a blank world map for chn to locate rocket launch sites around the
world and recap countries in Europe
What makes the Earth Angry? What causes a volcano to erupt and which
are the famous volcanoes in the world?

4

The Planets

The Planets
Demonstrate understanding

Synthesise: Be able to gather information from simple sources
Q – What is the Solar System?
Q – Who was Galileo?
https://www.bbc.co.uk/bitesize/topics/zdrrd2p
https://www.ducksters.com/biography/scientists/galileo_galilei.php

Use maps, atlases, globes and digital/computer mapping (Google Earth/Digimaps)
to locate countries and describe features studied
On a world map, locate areas of similar environmental regions, either desert,
rainforest or temperate regions
Describe and understand key aspects of:
Physical geography, including: climate zones, biomes and vegetation belts (link to
work on Rainforest)

Ideas
•
•
•
•

5

Failed Space Missions
Critique: Be able to describe how the impact of one mission affects that of another
Q – What happened to Apollo 13?
Q – What did NASA change after the Challenger disaster?

Why are the Rainforest important to us?
Study on the Amazon, Explanation of the importance of the Rainforest,
what is a rainforest, animals?
Create a brochure on a Brazilian city.
Collect data on the rainfall/data in the Rainforest. Collate and produce
graphs, make comparisons to London temperature/rainfall.

Failed space missions
Identify / Justify
Describe and understand key aspects of :
Physical geography including Volcanoes and earthquakes, looking at plate
tectonics and the ring of fire. (Link to Tsunamis topic Y1)
Identify the position and significance of latitude/longitude and the Greenwich
Meridian. Linking with science, time zones, night and day

https://www.nasa.gov/mission_pages/apollo/missions/apollo13.html
https://www.space.com/18084-space-shuttle-challenger.html

Ideas
•
•
•

What makes the USA so special?
Research and explanation: Children vote on an American state to study.
Create a fact file about the characteristics in terms of human and
physical/weather./time zones. Use digimaps to explore areas.

6

Future of Space Exploration
Reach informed conclusions: Know about the ideas, beliefs, attitudes and
experiences of people
Q – How will the introduction of Space X change space travel?
Q – What will come first; someone will walk on the moon again or tourists will
travel to space?

Future of space exploration
Evaluate
Compare a region in UK with a region in N. or S. America with significant
differences and similarities
Describe and understand key aspects of :
Physical geography including coasts, rivers and the water cycle including
transpiration; climate zones, biomes and vegetation belts.
Extend to 6 figure grid references with teaching of latitude and longitude in depth.
Expand map skills to include non-UK countries.

https://www.rmg.co.uk/discover/explore/future-space-exploration
Ideas
•
•
•
Year

Why is Florida’s coast a good place to launch a rocket?
Field trip – look at coasts /river (link to science). Create fact file.
Create a map of chosen area – use grid reference and create symbols.

RE

PSHE

Buddhism
Explore the Chinese New Year

Rules

17th January – World Religion DAY
12th February – Chinese New Year
16th February – Shrove Tuesday
R

L1. What rules are, why they are needed, and why different rules are needed for
different situations
L2. How people and other living things have different needs; about the responsibilities
of caring for them

1

2

3

Sikhism
Key Question: How should we care for others and the world and why does it
matter?
• What is special about our world?
• Does religion help people to look after the world better?
• What does Sikhism say about what is right and wrong?
Ideas:
Find out the key beliefs in Sikhism
Explore ways in which Sikhs care for the world.
Read stories about how some people have been inspired to care for people
because of their religious beliefs.
Explore what Sikhism teaches about the creation of the world. Talk about how
they might the world differently to someone who doesn’t believe God created the
world.
Christianity
Key Question: What can we learn from sacred books?
• Which stories are special and why?
• Why is the Bible so important to Christians?
• Does living biblically mean obeying the whole Bible?
Ideas:
Investigate how different sacred book are treated e.g. Bible, Torah, Qur’an.
Read, act out and illustrate some stories Jesus told in the Bible e.g. Parable of the
lost sheep, the good Samaritan.
Find out if there are stories that occur in more than one sacred text e.g. Noah.
Compare them.
Sikhism
Key Question: Why are festivals important to religious communities?
• How and why do we celebrate special and sacred time?
Ideas:
Describe how believers express the meaning of religious festivals through symbols,
sounds, actions, story and ritual.
Consider the role of festivals in the life of Britain today.
Study key elements of festivals: shared values, story, beliefs, hopes and
commitments.

Enviroments
L3. Learn about things they can do to help look after their environment
L4. What different groups they belong to

Responsibilities
L5. What are the different roles and responsibilities people have in their
community?
L6. Recognise the ways they are the same as, and different to, other people

Consequences
L1. Recognise reasons for rules and laws; consequences of not adhering to rules and
laws
L2. Recognise there are human rights, that are there to protect everyone
L3. What is the relationship between rights and responsibilities?

Think about times in their own lives when pupils remember and celebrate
significant events/people, and why and how they do this.

4

5

Christianity
Key Question: Why is Jesus inspiring to some people?
• What would Jesus do?
• Can we live by the values of Jesus now?
Ideas:
Explore what makes a person inspirational to others, identifying characteristics of
a good role model.
Use the events of Holy week and Easter to find out why Jesus is so important to
Christians today.
Why do Christains call Good Friday ‘good’?
Explore words and actions of Jesus which inspire people today.

Sikhism
Key Question: What does it mean to be a Sikh in Britain today?
• What is good about being a Sikh in Britain today?
• What is challenging about being a Sikh in Britain today?
Ideas:
Find out what pupils already know about Sikhism; how many Sikhs do they think
are in Britain and in your local area? Find out and talk bout the information from
the 2011 Census.
Think about and discuss the value and challenges for Sikhs following the three
duties; Nam japna (pray), Kirt Karna (work), Vand Chhakna (give). Investigate how
they are practiced by Sikhs in Britain today. Consider what beliefs, practices and
values are significant to pupils’ lives.
Investigate the design and purpose of a Gurdwara (Sikh place of worship). Find out
how they are used in Britain today.

Protecting
L4. What is the importance of having compassion towards others; shared
responsibilities we all have for caring for other people and living things; how to show
care and concern for others
L5. List ways of carrying out shared responsibilities for protecting the environment in
school and at home; how everyday choices can affect the environment (e.g. reducing,
reusing, recycling; food choices)

Communities
L6: Learn about different groups that make up the community; What living in their
community means
L7. How do you value the different contributions that people and groups make to the
community?

6
Christianity
Key Question: What matters most to Christians and Humanists?
• Does religion help people be good?
• What can we learn from religions about deciding what is right and wrong?
Ideas:
Talk about what kinds of behaviour and actions pupils think of as bad. Rank thesewhich are the worst? Why?
Talk about how having a ‘code for living’ might help people be good.
Look at a Humanist ‘code for living’. How would this help people to behave?
What would a Humanist class, school or town look like?
Christian code for living can be summed in in Jesus’ two rules, love God and love
your neighbour. Explore how Jesus expects his followers to behave through the
story of the good Samaritan (Luke 10:25-37) and Jesus’ attitude on the cross (Luke
23:32-35)

Attitudes
L8. Think about what diversity means, the benefits of living in a diverse community
about valuing diversity within communities
L9. Identify different stereotypes; how they can negatively influence behaviours and
attitudes towards others; strategies for challenging stereotypes
L10. Prejudice; how to recognise behaviours/actions which discriminate against
others; ways of responding to it if witnessed or experienced

Year

Art and Design

Reception We’re Off to the Moon
Exploring and Developing Ideas (Plan)
- Explore ideas from first hand observation, experience and
imagination.
- Discuss with an adult their starting points for their work.
- Begin to say the names of the artists, craftspeople and designers
they have learnt about.
Focus: Collage
Collage
- Create simple collages
- Use a variety of shapes
- Include mixed media
- Cut, tear and glue materials with some accuracy
- Begin to cut straight lines, curved lines and basic 2d shapes with
some accuracy

Evaluating and Developing
- Say what they like about their work
- Identify what they could improve next time

Design and Technology
We’re Off to the Moon
Design
-Explain what they are going to make and which materials they are using
-Select from a range of given materials which will meet a given design criteria e.g.
shiny
- Select and name the tools needed to work with materials e.g. scissors for paper
- Explore ideas by rearranging materials
- Describe simple models or drawings of ideas and intentions
-Discuss their work as it progresses
Make- Rocket
-Name equipment, materials and tools
-Describe materials e.g soft, hard, strong, weak
-Begin to use materials according to their properties
-Begin to create their design using basic techniques
-start to build structures, joining components together
-Look at simple hinges, wheels and axles. Use technical vocabulary to describe when
appropriate.
-Use adhesives to join materials.
-Begin to use scissors to cut straight and curved edges and hole pinches to punch
holes.
Evaluate
-Say what they like and do not like about items they have and attempt to give
reasons.
-Begin to talk about their designs as they develop and identify good and bad points.
-Start to talk about changes made during the making process.
Discuss how closely their finished product meets their design criteria.
Focus: Make a Rocket
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Living in Space
Exploring and Developing Ideas
KS1 Art and Design National Curriculum- To produce creative work,
exploring their ideas and recording experiences.
Children can:
-Respond positively to ideas and starting points
-Explore ideas and collect information
-Describe differences and similarities and make links to their own work
-Try different materials and methods to improve
-Use key vocabulary to demonstrate knowledge and understanding in this
strand: work, work of art, idea, starting point, observe, focus, design,
improve.
Focus: Printing- Mono Printing using ink and watercolours. Build up image
using different textures. E.g. corrugated card, bubble wrap, tissue paper.
Printing their view of Earth from the Moon.
Printing
KS1 Art and Design National Curriculum To become proficient in other art,
craft and design techniques – printing. To develop a wide range of art and
design techniques in using colour and texture.
Children can:
-Copy an original print
-Use a variety of materials, e.g. sponges, fruit, blocks
-Demonstrate a range of techniques, e.g. rolling, pressing, stamping and
rubbing
-Use key vocabulary to demonstrate knowledge and understanding in this
strand: colour, shape, printing, printmaking, woodcut, relief printing,
objects.

Living in Space
Design
-Use their knowledge of existing products and their own experience to help
generate their ideas
-Design products that have a purpose and are aimed at an intended user
-Explain how their products will look and work through talking and simple
annotated drawings
-Design models using simple computing software
-Plan and test ideas using templates and mock-ups
-Understand and follow simple design criteria
-Work in a range of relevant contexts, for example imaginary, story-based, home,
school and the wider environment.
Make- Food in Space
-Explain where in the world different foods originate from
-Understand that all food comes from plants or animals
-Understand that food has to be farmed, grown elsewhere (e.g. home) or caught
-Name and sort foods into the five groups in the Eatwell Guide
-Understand that everyone should eat at least five portions of fruit and vegetables
every day and start to explain why
-Use what they know about the Eatwell Guide to design and prepare dishes.
Evaluate
-Explore and evaluate existing products mainly through discussions, comparisons
and simple written evaluations
-Explain positives and things to improve for existing products
-As they work, start to identify strengths and possible changes
-Evaluate their products and ideas against their simple design criteria
Focus: Food in Space – How has it developed? Why?
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Evaluating and Developing Work
-Review what they and others have done and say what they think and feel
about it. E.g. Annotate sketchbook
-Identify what they might change in their current work or develop in their
future work.
-Annotate work in sketchbook.
NASA
Exploring and Developing Ideas
KS1 Art and Design National Curriculum- To produce creative work,
exploring their ideas and recording experiences.
Children can:
-Respond positively to ideas and starting points
-Explore ideas and collect information
-Describe differences and similarities and make links to their own work
-Try different materials and methods to improve
-Use key vocabulary to demonstrate knowledge and understanding in this
strand: work, work of art, idea, starting point, observe, focus, design,
improve.
Focus: Textiles- NASA Themed Rocket Weaving
Textiles
KS1 Art and Design National Curriculum To become proficient in other art,
craft and design techniques – textiles. To develop a wide range of art and
design techniques in using colour, pattern and texture.
Children can:
-Show pattern by weaving
-Use a dyeing technique to alter a textile’s colour and pattern
-Decorate textiles with glue or stitching, to add colour and detail
-Use key vocabulary to demonstrate knowledge and understanding in this
strand: textiles, fabric, weaving, woven, placemat, loom, alternate, over,
under, decoration, decorative, batik dye, dye, wax, resist, crayons, ink,
apply, set.

NASA
Design
-Use their knowledge of existing products and their own experience to help
generate their ideas
-Design products that have a purpose and are aimed at an intended user
-Explain how their products will look and work through talking and simple
annotated drawings
-Understand and follow simple design criteria
-Work in a range of relevant contexts, for example imaginary, story-based, home,
school and the wider environment.
Make
-Begin to select from a range of hand tools and equipment
-Select from a range of materials, textiles and components according to their
characteristics
-Learn to use hand tools and kitchen equipment safely and appropriately
-Use a range of materials and components
-With help, measure and mark out
-Cut, shape and score materials with some accuracy
-Explore and create products using mechanisms, such as levers, sliders and wheels.
Evaluate
-Explore and evaluate existing products
-Explain positives and things to improve for existing products
-Explore what materials products are made from
-Talk about their design ideas and what they are making
-As they work, start to identify strengths and possible changes they might make to
refine their existing design

Evaluating and Developing Work
-Review what they and others have done and say what they think and feel
about it. E.g. Annotate sketchbook
-Identify what they might change in their current work or develop in their
future work.
-Annotate work in sketchbook.
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The Moon Landing
Exploring and Developing Ideas (Plan)
KS2 Art and Design National Curriculum Pupils should be taught to develop
their techniques with creativity, experimentation and an increasing
awareness of different kinds of art, craft and design. To create
sketchbooks to record their observations and use them to review and
revisit ideas.
Children can:
-Use sketchbooks to record ideas
-Explore ideas from first-hand observations
-Question and make observations about starting points, and respond
positively to suggestions
-Adapt and refine ideas
-Use key vocabulary to demonstrate knowledge and understanding in this
strand: line, pattern, texture, form, record, detail, question, observe, refine.
Focus: Textiles- Rocket Bean Bag
Textiles
Children develop their weaving and colouring fabric skills further. They are
also introduced to the skill of stitching in Lower KS2.
KS2 Art and Design National Curriculum To improve their mastery of art
and design techniques with a range of materials – textiles.
Children can:
-Select appropriate materials, giving reasons

-Evaluate their products and ideas against their simple design criteria
-Start to understand that the iterative process sometimes involves repeating
different stages of the process.
Focus: Mechanisms- Sliders and Levers- Moving Pictures International Space
Station, Rockets and Astronauts

The Moon Landing
Design
-Identify the design features of their products that will appeal to intended
customers
-Use their knowledge of a broad range of existing products to help generate their
ideas
-Design innovative and appealing products that have a clear purpose and are aimed
at a specific user
-Explain how particular parts of their products work
-Use annotated sketches and cross-sectional drawings to develop and communicate
their ideas
-When designing, explore different initial ideas before coming up with a final design
-When planning, start to explain their choice of materials and components including
function and aesthetics
-Test ideas out through using prototypes
Make- Mechanical Systems- Pneumatics
-Plan a with growing confidence, carefully select from a range of tools and
equipment, explaining their choices
-Select from a range of materials and components according to their functional
properties and aesthetic qualities
-Place the main stages of making in a systematic order
-Learn to use a range of tools and equipment safely
-Use a wider range of materials and components, including construction materials
and kits, textiles and mechanical and electrical components

-Use a variety of techniques, e.g. printing, dyeing, weaving and stitching to
create different textural effects
- Develop skills in stitching, cutting and joining
-Use key vocabulary to demonstrate knowledge and understanding in this
strand: pattern, line, texture, colour, shape, stuffing, turn, thread, needle,
textiles, decoration.
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Evaluating and Developing Work
-Compare ideas, methods and approaches in their own and others’ work and
say what they think and feel about them.
-Adapt their work according to their views and describe how they might
develop it further.
The Planets
Exploring and Developing Ideas (Plan)
KS2 Art and Design National Curriculum Pupils should be taught to develop
their techniques with creativity, experimentation and an increasing
awareness of different kinds of art, craft and design. To create
sketchbooks to record their observations and use them to review and
revisit ideas.
Children can:
-Use sketchbooks to record ideas
-Explore ideas from first-hand observations
-Question and make observations about starting points, and respond
positively to suggestions
-Adapt and refine ideas
-Use key vocabulary to demonstrate knowledge and understanding in this
strand: line, pattern, texture, form, record, detail, question, observe, refine.
Focus: Printing- Incorporate different printing techniques and include
Kadinksky’s technique- concentric circles
Artist: Wassily Kadinksky- Abstract artist

-With growing independence, measure and mark out to the nearest cm and
millimetre
-Cut, shape and score materials with some degree of accuracy
-Assemble, join and combine materials
-Understand that materials have both functional properties and aesthetic qualities
-Understand and demonstrate how mechanical and electrical systems have an input
and output process
-Explain how mechanical systems such as levers and linkages create movement
-Use mechanical systems in their products
Evaluate- Evaluate the key events, including technological developments, and
designs of individuals in design and technology that have helped shape the world.
Focus: Mechanical Systems- Pneumatics – Make an air rocket

The Planets
Design
-Explain how particular parts of their products work
-Use annotated sketches and cross-sectional drawings to develop and communicate
their ideas
-When designing, explore different initial ideas before coming up with a final design
-When planning, start to explain their choice of materials and components including
function and aesthetics
-Test ideas out through using prototypes
-Develop and follow simple design criteria
Make
-Plan a with growing confidence, carefully select from a range of tools and
equipment, explaining their choices
-Place the main stages of making in a systematic order
-Learn to use a range of tools and equipment safely, appropriately and accurately
and learn to follow hygiene procedures
-Use a wider range of materials and components, including construction materials
and kits, textiles and mechanical and electrical components
-Understand and demonstrate how mechanical and electrical systems have an input
and output process

-Make and represent simple electrical circuits, such as a series and parallel, and
components to create functional products
Evaluate
-Explore and evaluate existing products, explaining the purpose of the product and
whether it is designed well to meet the intended purpose
-Explore what materials/ingredients products are made from and suggest reasons
for this
Evaluating and Developing Work
-Consider their design criteria as they make progress and are willing to alter their
-Compare ideas, methods and approaches in their own and others’ work and plans, sometimes considering the views of others if this helps them to improve their
say what they think and feel about them.
product
-Adapt their work according to their views and describe how they might
-Evaluate their product against their original design criteria
develop it further.
-Evaluate the key events, including technological developments, and designs of
individuals in design and technology that have helped shape the world.
Focus: Create a solar system with a simple electric circuit which includes a bulb.
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Failed Space Missions
Exploring and Developing Ideas (Plan)
KS2 Art and Design National Curriculum Pupils should be taught to develop
their techniques with creativity, experimentation and an increasing
awareness of different kinds of art, craft and design. To create
sketchbooks to record their observations and use them to review and
revisit ideas.
Children can:
-Review and revisit ideas in their sketchbooks
-Offer feedback using technical vocabulary
-Think critically about their art and design work
-Use digital technology as sources for developing ideas; e use key
vocabulary to demonstrate knowledge and understanding in this strand:
sketchbook, develop, refine, texture, shape, form, pattern, structure.
Focus: Sculpture of a satellite or space craft using wire and other
materials.

Failed Space Missions
Design
-Use research to inform and develop detailed design criteria to inform the design of
innovative, functional and appealing products that are fit for purpose and aimed at
a target market
-Use their knowledge of a broad range of existing products to help generate their
ideas
-Design products that have a clear purpose and indicate the design features of their
products that will appeal to the intended user
-Explain how particular parts of their products work
-Generate a range of design ideas and clearly communicate final designs
-Consider the availability and costings of resources when planning out designs
-Work in a broad range of relevant contexts, for example conservation, the home,
school, leisure, culture, enterprise, industry and the wider environment.
Make
-With growing confidence, select from a wide range of tools and equipment

-Select from a range of materials and components according to their functional
properties and aesthetic qualities
-Learn to use a range of tools and equipment safely and appropriately
-Independently take exact measurements and mark out, to within 1 millimetre
-Use a full range of materials and components, including construction materials and
Sculpture
kits, textiles, and mechanical components
KS2 Art and Design National Curriculum To become proficient in sculpting
-Cut a range of materials with precision and accuracy
techniques. To improve their mastery of art and design techniques,
-Shape and score materials with precision and accuracy
including sculpting with a range of materials.
-Assemble, join and combine materials and components with accuracy
Children can:
-Refine the finish using techniques to improve the appearance of their product, such
-Plan and design a sculpture
as sanding or a more precise scissor cut after roughly cutting out a shape.
-Use tools and materials to carve, add shape, add texture and pattern
-Understand and demonstrate that mechanical and electrical systems have an input,
-Develop cutting and joining skills, e.g. using wire, coils, slabs and slips
process and output
-Use materials other than clay to create a 3D sculpture; e use key vocabulary -Explain how mechanical systems, such as gears and pulleys, create movement and
to demonstrate knowledge and understanding in this strand: form,
use mechanical systems in their products
structure, texture, shape, mark, soft, join, tram, cast
-Apply their understanding of computing to program, monitor and control a
Evaluating and Developing Work
product.
-Compare ideas, methods and approaches in their own and others’ work and Evaluate- Critically evaluate the quality of design, manufacture and fitness for
say what they think and feel about them.
purpose of products as they design and make
-Adapt their work according to their views and describe how they might
Focus: Create a space machine which has gears and pulleys
develop it further.
- Annotate work in sketch books.
Lunar Roving Vehicle
6

Future Space Exploration
Exploring and Developing Ideas (Plan)
KS2 Art and Design National Curriculum Pupils should be taught to develop
their techniques with creativity, experimentation and an increasing
awareness of different kinds of art, craft and design. To create
sketchbooks to record their observations and use them to review and
revisit ideas.
Children can:
-Review and revisit ideas in their sketchbooks
-Offer feedback using technical vocabulary
-Think critically about their art and design work

Future Space Exploration
Design
-Use research to inform and develop detailed design criteria to inform the design of
innovative, functional and appealing products that are fit for purpose and aimed at
a target market
-Use their knowledge of a broad range of existing products to help generate their
ideas
-Design products that have a clear purpose and indicate the design features of their
products that will appeal to the intended user
-Explain how particular parts of their products work
-Generate a range of design ideas and clearly communicate final designs
-Consider the availability and costings of resources when planning out designs

-Use digital technology as sources for developing ideas; e use key
vocabulary to demonstrate knowledge and understanding in this strand:
sketchbook, develop, refine, texture, shape, form, pattern, structure.
Focus: Collage of what you would see through the lens of a telescope with
a twist using E. C. Escher tessellations technique. There are images of
animals in his pictures but think about the things you would see in Space
and in the sky.
Artist: E. C. Escher- Use his technique to create the background.

-Work in a broad range of relevant contexts, for example conservation, the home,
school, leisure, culture, enterprise, industry and the wider environment.
Make- A space machine powered by electric and incorporates gears, pulleys and
levers.
-Select from a range of materials and components according to their functional
properties and aesthetic qualities
-Learn to use a range of tools and equipment safely and appropriately
-Independently take exact measurements and mark out, to within 1 millimetre
-Use a full range of materials and components, including construction materials and
kits, textiles, and mechanical components
-Cut a range of materials with precision and accuracy
-Shape and score materials with precision and accuracy
-Assemble, join and combine materials and components with accuracy
Collage
-Refine the finish using techniques to improve the appearance of their product, such
KS2 Art and Design National Curriculum To improve their mastery of art
as sanding or a more precise scissor cut after roughly cutting out a shape.
and design techniques with a range of materials – collage.
-Understand and demonstrate that mechanical and electrical systems have an input,
Children can:
process and output
-Add collage to a painted or printed background
-Explain how mechanical systems, such as cams, create movement and use
-Create and arrange accurate patterns
mechanical systems in their products
-Use a range of mixed media
-Apply their understanding of computing to program, monitor and control a
-Plan and design a collage
product.
-Use key vocabulary to demonstrate knowledge and understanding in this
Evaluate- Critically evaluate the quality of design, manufacture and fitness for
strand: shape, form, arrange, fix.
purpose of products as they design and make
Evaluating and Developing Work
-Compare ideas, methods and approaches in their own and others’ work and -Evaluate their ideas and products against the original design criteria, making
changes as needed.
say what they think and feel about them.
-Adapt their work according to their views and describe how they might
develop it further.
- Annotate work in sketch books.
Year

Music

Focus: Future space shuttle- electronic and mechanisms

Computing

R

We’re Off To The Moon
Focus: For pupils to learn a song about the moon.
SF: I will learn a song about the moon. I will also play a part in changing the words
to the Nursey Rhyme – Coming Round The Mountain – to be about what we would
do, if we actually went to the moon!
Content/ ideas:
• Learn about the moon ands discuss what we would do if we went there!
Include the journey there and back!
• Learn the song ‘The Moon Song’ – can be found on YouTube:
https://www.youtube.com/watch?v=vbG9eWivLMo
• Perform the song and record the performance
• Change the words to ‘Coming Round The Mountain’ to be about a day trip
to the moon!

Despite computing not being explicitly mentioned within the Early Years
Foundation Stage (EYFS) statutory framework, which focuses on the learning and
development of children from birth to age five, there are many opportunities for
young children to use technology to solve problems and produce creative
outcomes.
The Development Matters (pg. 2) document states of best practice in early years
is creative, active, exploratory, playful and encourages critical thinking, thus the
activities below have been included to meet these criteria where feasible. Tasks
are outlined for each area of the EYFS framework, although many other
opportunities exist to use technology with younger children; particularly when
linked to a topic studied within class.

Resources:
• YouTube to learn the song
• iPad to record performance
1

Living In Space
Focus: Introduction to the Ukulele
SF: I will learn how to play the C chord and will learn about different strumming
patterns.
Content/ ideas:
• Learn about the ukulele
• Learn the C chord
• Try different strumming patterns
• Learn facts about Space
• Discuss what it would be like to live in Space!
• Write (or copy) a short poem, using the facts about Space. Recite, whilst
strumming the chords

Living in space
Digital Literacy
Safer Internet Day 2020Feb 9th 2021
• I can keep my password safe
www.dinopass.com The Password Rap
• I can create some examples of strong passwords.
Information Technology
• I know computers/digital devices have lots of parts.
Different Parts of a Computer
• I can label different parts of a computer/tablet device/floor robot. (Mouse,
keyboard, printer, monitor, screen, camera etc..)
Computer Science
Teach at least one lesson
• I know what a 'bug' is and what we mean by ‘debugging’ a problem.

If time:
• Learn the Am chord
• Learn about other instruments in the string family

2

What is a bug
• I can spot (debug) a mistake in my instructions and change it so it will work.
• I can debug code in someone else’s algorithm and make or suggest changes
to solve the problem.
https://www.barefootcomputing.org/primary-computing-resources

Resources:
• Ukuleles
• Plectrums

Twinkl Unplugged Activity

NASA
Focus: Classical music: Pupils to listen to a selection of classical music which have
been inspired by Space
•
SF: I will listen to and become familiar with classical music. I will be able to name
some of the instruments which I can hear and say which pieces of music I like/
•
don’t like – and why.

NASA
Digital Literacy
Safer Internet Day 2020Feb 9th 2021
I can keep my password safe
www.dinopass.com The Password Rap
I can create some examples of strong passwords.

Content/ ideas:
• Pupils to listen to a selection of classical music, focussing on pieces of music
which have been inspired by Space, eg. the Sun: https://www.classicalmusic.com/features/articles/five-best-pieces-music-inspired-space/
• Pupils to discuss whether they think the various pieces remind them of the
different parts of space, or not – and why
• Pupils to discuss which instruments they can hear/ what style (genre) of
music it is/ what are these groups of musicians called/ what families do the
various instruments belong to/ do they like it/ how does it make them feel?
etc.
If time:
• Pupils to research the history of classical music and the different music
families (strings, percussion, brass and woodwind)

Resources:
• YouTube (link provided)

I know how technology is used all around us.
How we use computers at work
How Computers have changed
I can list different types of technology and how they are used to help us
used to
Insafe Activity Book (Available in different languages)
Information Technology
•
•
•
•
•

I know what a file is.
I can create a folder for my work.
I know how to save my work.
I can retrieve and edit my work to make changes. (Word, Power point)
I can resave my work.

Computer Science
Teach at least one lesson
https://code.org/

https://www.codeforlife.education/
•

I can create an algorithm on screen with a sequence of steps (five or
more).

Scratch
https://code.org/
https://code.org/student/elementary
This link will allow you to search year group and activity
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The Moon Landing
Focus: Pupils to experience instruments from the percussion family and to
compose a piece about the moon landing, using Djembes (& other percussion).
SF: I will experience playing percussion (building on what I leaned last year) and
take part in a composition about the moon landing and perform as a class, or in
small groups.
Content/ ideas:
• Introduce/ re-cap African drumming – listening and playing rhythm-based
games/ copying patterns
• As a class or in smaller groups, pupils to compose a piece of drumming,
with or without words (facts), inspired by the moon landing
If time:
• Pupils to perform their pieces to each other (record on iPad)
Resources:
• Djembes
• Laptops for research
• YouTube for music - African drums
• iPads (for recording purposes)

The Moon Landing
Digital Literacy
Safer Internet Day 2020Feb 9th 2021
Years 3/4 and 5/6 for E-Safety Follow Google Internet Legends Scheme of
Work- Teach one element from SOW-refer to Legends assembly
• I know that sometimes my personal information can be found online.
Digital Footprint
Cybersmart Forever
• I know that I should be kind to people I communicate with online.
Childnet Captain Kara and the Smart Crew Penguins
Professor Garfield Cyberbullying Teacher info Cyberbullying
Information Technology
• I can edit a video file.
MovieMaker
DoInk
Computer Science
Teach at least one lesson
https://code.org/
https://www.codeforlife.education/
Scratch

•

I know that you need to code each part of a program (e.g. add code to both
the cat and a mouse in a game).
• I can break down a program into smaller parts to make it easier to program
or explain how it works.
What is decomposition
•
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The Planets
Focus: Rhythm: Pupils to experience rap and beatboxing and to compose their
own piece about the planets.

I can create a program that controls more than one thing (e.g. two or
more sprites in Scratch or similar software or App).

The Planets
Digital Literacy
Safer Internet Day 2020Feb 9 2021
Years 3/4 and 5/6 for E-Safety Follow Google Internet Legends Scheme of
Work- Teach one element from SOW-refer to Legends assembly
• I can identify key words to use when searching safely on the World Wide
Web.
• I know that websites are written for different purposes.
• I can create a list of key words you may use to do a search on…..
th

SF: I will learn about the history of rap and beatboxing and in a group or as a class,
compose a piece, using facts about the planets.
Content/ ideas:
• Research the history behind rap and beat-boxing
• Research facts about planets
• Practice various raps/ beatboxing!
• In small groups (or as a class), using facts about the planets, pupils to
compose a ‘planet rap,’ using beatboxing as their backing track

If time:
• Pupils to perform their raps to an audience (record them on iPads)
Resources:
• YouTube for examples of rap and beat-boxing
• iPads for recording purposes
• keyboard, for drum backing track
• laptops for research

Information Technology
• I can use a range of different keyboard commands to edit my text, including
using a spellchecker.
• I understand that I still need to proof read my work even if I have used a spell
checker.
• I can use a spell checker to check my work for spelling errors.
(Word/Powerpoint)
Computer Science
Teach at least one lesson
https://code.org/
https://studio.code.org/s/coursed-2019
Selection of activities to match SF

https://www.codeforlife.education/
• I know that sometimes we need to ask a computer to make choices.
Cracking the code Video using scratch
• I can create a game or activity which uses a selection command (e.g. if, then
or else).
https://scratch.mit.edu/ideas
Takes you directly to scratch activities with tutorials for children to follow.
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Failed Space Missions
Focus: Musical families: Learning about the String family, focussing on the
Ukulele. The C and Am chords will be learnt.
SF: I will re-cap how to play the C chord and learn the Am chord on the Ukulele and
perform our piece to my class, in my group.
Content/ ideas:
• Learn, re-cap the C chord
• Learn the Am chord
• Experiment with different strumming patterns
• Write (or copy) short poems in groups, using the facts about why space
missions sometimes fail
• Add the words, whilst strumming the chords
If time:
• Perform piece to each other/ record
• Learn the F chord
Resources:
•
•

Ukuleles
Internet/ laptops for research on facts about failed space missions/ poems

https://hourofcode.com/uk/learn
For an hour coding activity arranged in age groups. Children follow a step by step
guide.
Failed Space Missions

Digital Literacy
Safer Internet Day 2020Feb 9th 2021
Years 3/4 and 5/6 for E-Safety Follow Google Internet Legends Scheme of
Work- Teach one element from SOW-refer to Legends assembly
• I know that people may not be who they say they are online.
Caught in the Web
• I know that some people may try to pressure me online to do things I might
not want to.
Play, Like, Share
Information Technology
• I can create a 3D model. (Google SketchUp for Education)
• I know that sometimes we create models to simulate what we want to create
or build.
• I can explain a number of situations when we may create a model or plan of
something. (E.g. new school, house, building….).
Computer Science
https://code.org/

•

iPad for recording

Try Hour of Code-designed to be a one hour lesson. Unplugged to go alongside.
https://hourofcode.com/uk/learn
Select grade/year group and choose Hour Of Code Activity
•
•
•
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Future of Space Exploration
Focus: Pupils to experience music from Africa and compose a piece, using
Djembes, about space exploration.

I know that I can control things by connecting them to a computer.
I can explain and use some of the things we connect and control with a
computer (e.g. data logger, Lego Wedo, motor, lights, Makey Makey,
Crumble, Pi, Code Bug etc…).
I can write a program to control or simulate something attached to my
computer (e.g. Lego, motor, sensor) Resources not available for these
elements
Future of Space Exploration

Digital Literacy
Safer Internet Day 2020Feb 9 2021
Years 3/4 and 5/6 for E-Safety Follow Google Internet Legends Scheme of
Work- Teach one element from SOW-refer to Legends assembly
th

SF: I will learn/ re-cap about African music, focussing on the Djembe. I will learn
simple rhythms and perform a composition about space exploration (and its future)
Content/ ideas:
• Discuss/ research music and instruments from Africa
• Listen to music from Africa – what instruments can the pupils hear etc?
• Introduce African drumming – listening and playing rhythm-based games/
copying patterns
• As a class or in smaller groups, pupils to compose a piece of drumming,
with or without words (facts), inspired by the future of space exploration

•
•
•
•
•

If time:
• Pupils to perform their pieces to each other (record on iPad)
Resources:
• Djembes
• Laptops for research
• YouTube for African music/ drums
• iPads (for recording purposes)

•
•
•
•
•

I know how to decide whether the information is relevant or suitable for my
needs.
I can skim-read web pages, and compare the quality of the information.
I can decide whether the information I have found is true, relevant or
suitable for my needs by looking at the summary.
I know that some content may contain fact, opinion and bias.
Play the Three Cyber Pig Game and find out about fact and opinion. Three
Cyber Pigs Game
Information Technology
I know that mistakes can be made when entering data.
I can interpret and analyse information in graphs.
I can identify and correct implausible or inaccurate data.
I can identify and correct implausible or inaccurate data.
I can create two graphs, one showing the inaccurate information and one
with the data corrected.

Computer Science
https://code.org/
Try one off lesson from here
https://hourofcode.com/uk/learn
Select age group-activity is designed to last one hour that come with step by step
guidance for children to follow.
•

I know that search engines use web crawlers to retrieve search results [i.e.
searches the words you type in to the web browser].
How search engines work How search works
How web pages work
• I know how search engines rank search results.
Google Video

Year
R

PE Term 3
Catching and throwing
Acquiring and developing skills
To throw and catch aiming in the right directions. To begin to use some control.
Selecting and applying skills
To throw and catch with some control.
Knowledge and understanding
To describe how the body feels when still and exercising.
Evaluating and improving
To watch, copy and describe what they and others have done.

Suggested activities:
Target Throwing-set up targets around the room- could be as a carousal of activities. The children throw their ball/beanbag and aim to: 1) hit a target- either a cone/s,
big ball, low level on wall or skittles, 2) aim into a hoop/s set one behind the other 3) throw and aim into buckets or boxes.
•
•
•
•
•
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Throwing the bean bags into a basket
Throwing the hoops over sticks
Catching the balls and throwing them to each other
Catching the hoops
Throwing and catching at the same time with a ball and a hoop

Gymnastics
Acquiring and developing skills
To explore gymnastics actions and still shapes. To move confidently and safely in their own and general space, using change of speed and direction.
Selecting and applying skills
To copy and create and link movement phrases with beginnings, middles and ends.
Knowledge and understanding
To know how to carry and place equipment. To recognise how their body feels when still and when exercising.
Evaluating and improving
To watch, copy and describe what they and others have done.
Suggested activities:

Rabbits: Using hoops or rubber spots, allow the children to pick a rabbit hole each, ask them to remember where their rabbit hole is and who is standing near them.
Ask the children to move around the room, avoiding each other and apparatus. On command: “Go home rabbits” the children are to return to their rabbit hole and
stand as tight and still as they can. Repeat a few times using different movement styles: walk, jog, skip, gallop, side step etc.
Simon Says: Play a game of Simon Says using the shape names, nobody gets out, and you could award points for the best performed shapes or the quickest to get into
shapes.
Dodgeball
Acquiring and developing skills
To understand how to be confident and safe in the spaces used to play games. To explore and use skills, actions and ideas individually and in combination to suit the
game they are playing.
Selecting and applying skills
To move confidently and safely in their own and general space, using changes of speed, level and direction. To choose, use and vary simple tactics
Knowledge and understanding
To recognise and describe what their bodies feel like during different types of activity.
Evaluating and improving
To watch, copy and describe what they and others have done.
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Suggested activities:
Circular Dodge ball: Pupils are divided up into 2 teams. One team forms an inside circle and the other team spread out around the outside. A ball is thrown at the players
on the inside circle. Players on the inside were allowed to run around where ever they wanted, but could not go out. If a player in the centre is hit, they became one of
the players outside the circle. The game is over when only one person is left inside the circle and they become the winner.
Dodge ball variation: Players are spread out on perimeter of a badminton court. Balls are spread out on the interior. At signal, players move forward, grab nearest ball,
and start throwing. Any player hit returns to the perimeter. As in traditional Dodgeball, if you catch a ball that was thrown at you, the throwing player is out. Although
players who were hit are technically “out,” they still participate by picking up stray balls and throwing them at remaining players (they, of course, do not need to be
concerned with the players catching the thrown balls, as they are already out). Last player standing is the sole survivor.
Gymnastics
Acquiring and developing skills
To remember, repeat and link combinations of gymnastic actions, body shapes and balances with control and precision.
Selecting and applying skills
To choose, use and vary simple compositional ideas in the sequences they create and perform.
Knowledge and understanding
To recognise and describe what their bodies feel like during different types of activity.
Evaluating and improving

To improve their work using information they have gained by watching, listening and investigating.
Suggested activities:
Rabbits: Using hoops or rubber spots, allow the children to pick a rabbit hole each, ask them to remember where their rabbit hole is and who is standing near them.
Ask the children to move around the room, avoiding each other and apparatus. On command: “Go home rabbits” the children are to return to their rabbit hole and
stand as tight and still as they can. Repeat a few times using different movement styles: walk, jog, skip, gallop, side step etc.
Simon Says: Play a game of Simon Says using the shape names, nobody gets out, and you could award points for the best performed shapes or the quickest to get into
shapes.
Dodgeball
Acquiring and developing skills
To be confident and safe in the spaces used to play games. To improve the way they coordinate and control their bodies and a range of equipment.
Selecting and applying skills
To understand how to choose and use skills effectively for particular games. To choose, use and vary simple tactics.
Knowledge and understanding
To understand the importance of warming up and cooling down. That being active is good for them and fun.
Evaluating and improving
To improve their work using information they have gained by watching, listening and investigating.
Suggested activities:
Circular Dodge ball: Pupils are divided up into 2 teams. One team forms an inside circle and the other team spread out around the outside. A ball is thrown at the
players on the inside circle. Players on the inside were allowed to run around where ever they wanted, but could not go out. If a player in the centre is hit, they became
one of the players outside the circle. The game is over when only one person is left inside the circle and they become the winner.
Dodge ball variation: Players are spread out on perimeter of a badminton court. Balls are spread out on the interior. At signal, players move forward, grab nearest ball,
and start throwing. Any player hit returns to the perimeter. As in traditional Dodgeball, if you catch a ball that was thrown at you, the throwing player is out. Although
players who were hit are technically “out,” they still participate by picking up stray balls and throwing them at remaining players (they, of course, do not need to be
concerned with the players catching the thrown balls, as they are already out). Last player standing is the sole survivor.
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Quicksticks
Acquiring and developing skills
To consolidate and improve the quality of their techniques.
Selecting and applying skills
To use tactics and strategies in different situations.
Knowledge and understanding
To recognise when speed, strength and stamina are important in games.
Evaluating and improving
To talk about how they might improve their own performance.
Suggested activities:
Space Dribble: Every player needs a ball and a stick and should move the ball around the play area with their stick-this is called dribbling. The ball should always be in
contact with their stick. Encourage players to try and find space (an empty area) as they dribble. They can go anywhere in the play area as long as they don’t bump
into each other!
Truck and Trailer: This Challenge should be carried out in pairs and requires good teamwork. Each player needs a stick each and each pair needs a ball. Ask the players
to choose who wants to be the truck and who wants to be the trailer to begin with. Trucks need to stand in front of the Trailers and should lead them
around the play area making sure that they avoid other trucks and trailers! Trailers need to have the ball and need to follow the truck whilst dribbling the ball. It is
important that the truck doesn’t lose the trailer by going too fast. The teacher should shout “Pit Stop” at which point the Trailer needs to stop the ball (under control).
Swap roles and start again.
Gymnastics
Acquiring and developing skills
To consolidate and improve the quality of their actions, body shapes and balances, and their ability to link movements.
Selecting and applying skills
To improve their ability to select appropriate actions and use simple compositional ideas.
Knowledge and understanding
To recognise and describe the short term effects of exercise on the body during different activities. To know the importance of suppleness and strength.
Evaluating and improving
To describe and evaluate the effectiveness and quality of a performance recognise how their own performance has improved.
Suggested activities:

Rabbits: Using hoops or rubber spots, allow the children to pick a rabbit hole each, ask them to remember where their rabbit hole is and who is standing near them.
Ask the children to move around the room, avoiding each other and apparatus. On command: “Go home rabbits” the children are to return to their rabbit hole and
stand as tight and still as they can. Repeat a few times using different movement styles: walk, jog, skip, gallop, side step etc.
Simon Says: Play a game of Simon Says using the shape names, nobody gets out, and you could award points for the best performed shapes or the quickest to get into
shapes.
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Tennis
Quicksticks
Acquiring and developing skills
To use their bodies and a variety of equipment with greater control and coordination.
Selecting and applying skills
To use and adapt tactics and strategies in different situations.
Knowledge and understanding
To recognise what skilful play looks like.
Evaluating and improving
To describe their own and others’ work, making simple judgments about the quality of performances and suggesting ways they could be improved.
Suggested activities:
Team Island: This challenge is a bit like musical chairs. Using chalk or cones, mark out some islands on the floor- you could encourage children to do this themselves
eventually. Every player needs a stick and a ball and as a group, they should pick someone to be in charge of the game (this could be the teacher to
begin with). Every player starts with 5 points – it’s up to the players to keep their own score as they go along. Players should dribble the ball around the play area until
the person in charge shouts out a number. If the number is four, players have to dribble their ball to an island and make a team of four.
If there are already four players on an island, they will need to dribble their ball to another island which has fewer than four people on it. Players who don’t get on an
island lose a point, while players who do get on an island gain a point. The first player(s) to get to the target number of points wins the game. For example, if the
target number is 10, then the first player(s) to get 10 points is the winner.
Island Hopping: This challenge is a bit like tag. Using chalk or cones, mark out some islands on the floor – you could encourage children to do this themselves
eventually. One of the islands needs to be called ‘Prison Island’. Players need to avoid being sent to Prison Island. Two players should be the catchers (if this is a big
group, more players can be catchers). Non-catchers need a stick AND a ball, but catchers only need a stick because their aim is to steal the ball from the other players.
Players need to dribble their ball from island to island (remembering to avoid Prison Island) without being caught by the catchers. Catchers are not allowed to go on
any of the islands, so any players on an island are safe. Players being chased by a catcher should dribble their ball to an island where they will be safe. Encourage

children to keep moving from island to island trying to avoid being caught. They should be encouraged not to watch the ball as they move because they need to look
around to make sure that the catchers are not nearby. To catch a player, the catcher has to steal the ball from a player, or needs to force them to lose control of the
ball. Players who are caught need to go to Prison Island and count to 20 before they are allowed to play again. When they have counted to 20, they can start dribbling
the ball again.
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Swimming
Quicksticks
Acquiring and developing skills
To consolidate and improve the quality of their techniques.
Selecting and applying skills
To use tactics and strategies in different situations.
Knowledge and understanding
To recognise when speed, strength and stamina are important in games.
Evaluating and improving
To talk about how they might improve their own performance.
Suggested activities:
https://www.twinkl.co.uk/resource/t2-pe-219-kwik-cricket-resource-pack
http://www.kwikcricket.org/App_Themes/KwikCricket/Images/Ideas.pdf
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Quicksticks
Acquiring and developing skills
To use a variety of body movements and techniques during the game.
Selecting and applying skills
To use tactics and strategies in different situations.
Knowledge and understanding
To recognise when speed, strength and stamina are important in games.
Evaluating and improving
To talk about how they might improve their own performance.
Suggested activities:

https://www.twinkl.co.uk/resource/t2-pe-219-kwik-cricket-resource-pack
http://www.kwikcricket.org/App_Themes/KwikCricket/Images/Ideas.pdf
Gymnastics
Acquiring and developing skills
To be confident with the movement of their bodes, using different body shapes and balances, and their ability to link movements.
Selecting and applying skills
To select appropriate actions and use compositional ideas confidently.
Knowledge and understanding
To know the importance of suppleness and strength.
Evaluating and improving
To describe and evaluate the effectiveness and quality of a performance recognise how their own performance has improved.
Suggested activities:
https://www.twinkl.co.uk/resources/year-6-twinkl-move/indoor-year-6-twinkl-move/gymnastics-movement-indoor-year-6-twinkl-move
Rabbits: Using hoops or rubber spots, allow the children to pick a rabbit hole each, ask them to remember where their rabbit hole is and who is standing near them.
Ask the children to move around the room, avoiding each other and apparatus. On command: “Go home rabbits” the children are to return to their rabbit hole and
stand as tight and still as they can. Repeat a few times using different movement styles: walk, jog, skip, gallop, side step etc.
Simon Says: Play a game of Simon Says using the shape names, nobody gets out, and you could award points for the best performed shapes or the quickest to get into
shapes.

